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A Preview of the. New "

Jnit Organizer Routine

The newest addition to the Content Enhancement
Seties, is the Unk Organizer Routine. This guidebook should
be available 10 order this fail. The Unkt Organizer Routine
focuses on how teachers can *frame” a unit for students in
order 10 promote leaming. A unit is any “chunk® of content

that a teacher salects to organize information into lessons and

that ends in some type of test or closure activity. Typically,
each subject-area course (6.g., science, heatth, social
studies, math, English) is divided into several such units. By
framing a unit, the teacher helps students see and understand
the “big picturs” of the unit. :

The Unit Organizer Routine can be a powerful
teaching tool when used by itself, but it can be especially
powerful when it is used systematically and in combination
with other routines. Specifically, the effectiveness of the Unit
Organizer Routine can be enhanced ¥ & is used in conjunction
with the Course Organizer Routine (a routine for introducing &
course that is currently being developed) and the Lesson
Organizer Routine (a routine for highlighting key information
and relationships among information within lessons).

An example of a completed Unit Organizer is
presented in Figure 1. :

This Unt Organizer was created for 8 uniton the

causes of the Civil War in a high school U.S. history class.
The unit focuses on helping students understand “sectional-
ism® in the United States as a cause of the Civl War. The
idea of "sectionalism” is explained by helping students see the
differences between three sections of the nation: the North,
the South, and the West. The teacher planned 10 present -
information during the unkt about the geographic sections of
the United States, the political, social, and economic differ-
ences between these sections, the evenis that pulled these
sections apert, and the lsaders that influenced the evenis in
each of these sections. (Notics that the first letter in each part
of the unkt can be recrganized 1o spell the word LEAD.
Therefore, we can heip students remember the big ideas of
this unit by posing the question, “How did sectionalism LEAD
the U.S. into civll war?” )
The Unit Organizer is not dependent on any textbook and can be
used 10 tie information in & unit 1ogether for which there is no
textbook or pull muttipie textbook sections, chapters, or sources
together 10 create the unkt. & can reflect how the teacher thinks
about the information inthe unit, or i can reflect how the students
might need 10 think about the content of the unit in order for them
10 make sense of the information and get the "big picture” that ties
all the information in the unit together.

The Sections of the Unit Organizer

Each area of the Unit Organizer is designed to
contain a specific type of information related to the unit. The
type of information and its purpose are listed below for each
srea. (The section numbers below correspond to the
numbers on Figure 1.)

SECTION 1

Current Unit -

This section contains the title of the new unit. This may
be the name of the section of a textbook on which a unit
may be based or the name given to the unit by the
teacher. in Figure 1, the name of the current unit is
“Causes of the Civil War.”

SECTION 2

Last UnitVExperience

The information is this space is the name of the last unit
that was covered or the last experience the students -
have had that relates to the current unk. In Figure 1, the
name of the Last Unit was “Growth of the Nation.”

SECTION3

Next U

The information in this space is the name of the untt or
that will follow the Current Unit. in Figure 1,

the name of the Next Unit is “The Civil War.®

SECTION 4

Bigger Picture :

The information in this section is the name of the idea or
theme that holds several units t. The vertical
dotted Enes in this section can be made solid to
indicate that “The Bigger Picture” may not include the
mawmmmmmdm
Bigger Picture” helps students 1 understand what
multiple units have in common. in Figure 1, the theme
that holds the three depicted units together is “The rocts
and consequences of civil unrest.”

SECTION S

Unit Map

The Unk Map includes two types of information. The
first, the Unk Paraphrase, is written in the oval at the top
of the section. It is a transiation of the main idea of the
Current Unit into words the students can easily under-
stand or into a word or words that reveal the central
meaning of the unit title. In Figure 1, the Unkt Paraphrase
transiates the central idea behind the words, “Causes of
the Civit War” into “Sectionalism.”
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The second type of information in the Unit Map is a
graphic depiction of how the unit content is organized.
To create the map, key words are written within geomet-
ric shapes to indicate the parts of the unit 10 be taught
and page numbers of the text related to each part. A
horizontal dotted line can be used in each geometric
shape t0 separate the numbers of pages in the text
where relevant information can be found from the name
of the section. As a general rule, the Unit Map should
have seven or fewer pants. In Figure 1, the parts of the
Unit Map which correspond to the four parts of the unit
1o be covered include: “Geographic Regions,” “Sectional
Differences,” "Series of Events,” and “National Person-
alities.”

Within the Unit Map, lines are drawn between the
geometric shapes, and word labels are provided for
each line to indicate the relationships between the

sections and the main idea of the unit. The words labels .
-1{ introducing the untt), (b) Floating Unit ideas (i.e., maintaining

are written such that students can read the words in one
geometric shape, the line label, and the words in the
connected geometric shape to create a complete
sentence. As such, the lines and line labels are critical
elements that help students understand how the parts of
the unit are connected. Research has shown that
students who are given Unit Maps that include lines and
line labels remember substantially more about a unit
than students who are given Unit Maps without them.

SECTION &

Unit Relationships

in this section are written the names of the relationships
that might be important to look for as unit information is
processed. in Figure 1, for example, the sections of the
nation must be compared and contrasted in order 10
understand how their differences led 1o the Civil War
within a cause and effect relationship.

SECTION 7

Unit Self-test Questions
hmammmmmmmm
be sbie to answer when the unk is compiete. Students
can ask themselves these questions 10 review the
content of the unit. One of the questions that students
should be able 10 answer at the end of the unk depicted
in Figure 1 s, "What was sectionaliam as & existed in
the U.S. of 19607° -

SECTION 8

Unit Schedule
mmmhmhaodbnwmmwuﬁndnddo
of required tasks, activities, or ass| sssociated
with leamning the information in the unit. As shown in
Figure 1, dates are written 10 the left in the square
boxes, and associated tasks, activities, and assign-
ments are written in the rectanguiar boxes.

SECTION S
Expanded Unit Map
Alter the untt is initially launched or introduced, the

second page (or back side) of the Unit Organizer is used
throughout and at the end of the untt to expand the Unit
Map through the addition of critical subtopics and key
vocabulary that are identified as lessons or parts of the
unit are completed. The Expanded Unit Map for the unit
on the Causes of the Civil War depicted in Figure 2.

SECTION 10

New Unit Seif-test Questions

This space below the Expanded Unit Map is used to
write additional questions that the teacher and students
identify as the unit is explored. in the Expanded Unit

Map.

implementing the Unit Organizer Routine

Linking Steps are used by the teacher 10 present the content
of the untt in an interactive way to students. The Linking
Steps guide how the Unit Organizer is used during three
phases of unit instruction: (a) Launching the Unit (l.e.,

unit ideas and themes as unit content is taught, and (c) Tying
Up the Unit (l.e., gaining closure on unit content by helping
students see how unit ideas hold all the information together).
The Linking Steps are as foliows.

STEP 1

Create a Context

in the first step, the Unit Organizer is used 10 help students
see how information in the current unit is connected to
previous and future learning. Sections 1-4 of the Unit
Organizer are filled in or mentioned to create a context for
learning or for review. :

STEP 2

ngnmcomomm

in this step, information is presented 10 help students see
how the information in the unit can be structured or restruc-
tured. Here, the Unit Map is either originally drawn in Section
s.hwmsmwmoumm.ah

e . -
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students are asked in this step 10 look for and identify
possible relationiships that might be important in understand-
ing the information. The relationships are written in Section 8
duummmumm .
STEPS - LT TR
FumoUnltMlom
hmmp.ﬂnmmmummw
discuss the types of questions that might be posed sbout
within the unk and the types of

1 important A
information that migit be used 10 answer thess questions.

The teacher aiso elicits questions that the students would kke
10 be able 10 answer st the end of the-unit. Generated

questions are written in Section 7 of the Unkt Organizer on the
day that the Unit is launched and in Section 10 on subse-

quent days.

'/



STEPS

Tie Content to Tasks

in the final step, the Unit Schedule is created or mentioned 1)
help students see how tasks are related to helping them
answer Unit Self-test Questions and understanding relation-
ships depicted in the Unit Map. The Unkt Schedule is re-
viewed regularly to help students become aware of work
completed, upcoming work, and progress in leaming the
content of the unit.

Varistions will be required in the way the Linking Steps are
used, depending on whether the Unit Organizer is being used
to (a) launch a unkt, (b) keep unit ideas afioat as the unit
progresses, or (c) tie up the unit at the end of the voyage.
Varistions associated with the use of Linking Steps to
accomplish these three phases of instruction within a unk are
discussed in detail in the Unkt Organizer Guidebook. How-
ever, Figure 3 shows a brief summary of how imple C
of the Linking Steps shift as the Unit Organizer is used
throughout the unit.

------------------
Content Enhancement Training Update

With the pubilication of the Unit Organizer
Routine and the Concept Anchoring Routine, we now
have four routines to ground our work with reguiar
classroom teachers. Several more Routines are on
the way for next summer. Currently, we are recom-
mending & two to three hour block of time for training
in each routine. Too much? Definitely not. Beginning
this fall, Content Enhancement Guidebooks will only
be sold for training when an order has the approval of
a SIM trainer in good standing with the CRL. We are
finding that this is the only way to get the job done
right. Any comments?

Lesson Organizer Revisions

A revised version of the Lesson Organizer
Routine will be available in September. The ex-
ampies in the appendix have been matched with the
Unit Organizer Routine examplies. The Challenge
Question on the Lessori-Organizer is highlighted on
the form and Is explained in more detall in the text. In

.] addition, we have worked on a cleaner formatting and

brighter cover. Take a look at k!

Prepare for the Self-Questioning '
With the publication of the Visual imagery
Strategy last year, we began 10 expand our training
options in promoting reading comprehension beyond
the Paraphrasing Strategy. The publication of the
Self-Questioning Strategy this fall completes the trio
set. This is what we have been walting fort Now, we
can begin to realize our original vision of strategy
selection and use. Students should be taught alt
three comprehension strategies and then be taught
how to choose which strategy is appropriate for which
type of reading task. Are we talking metacognitive

' Rosemary Tralli, Glastonbury, C'T.

| Yernow: -

. with other trainers.” BRAVO! This makes all the effort

training here or what? You bett

THE SWEETSIXTEEN NATIONAL SIM TRAINERS'
CONFERENCE

Our 1994 National SIM Trainers’ Conference in
Lawrence, attracted 114 trainers from 24 states. lowa,
Kansas, Nebraska, and Minnesota were the states with the
greatest representation. Highlights from the conference
were the thought-provoking and informative address and
workshop given by Dr. Doug Camine from the University
of Oregon, the instructive and inspirational funcheon
address by Gail Cheever of Bakersfield, CA, the presenta-
tions of the Gordon Alley Partnership Awards and the SIM
Leadership Awards for trainers, the exgellent presentations
in the breakout sessions by trainers from across the nation,
Mtﬁcml:rﬁa[ﬁulanuuwﬁapnfomdan‘!ﬁmdny
evening.

mgmﬂ&y?mmﬁyawmmuudw
Robert Taylor, Assistant Superintendent of Lawrence
Public Schools; Conn Thomas, West Texas A & M, Canyon,
University of Kansas Department of Special Education.
Winners of the SIM Leadership awards were Fran Clark,
Wichita State University, Connie Gentle, Orlando, FL, and
Jerri Neduchal, Orlando, FL. Aso recognized as having
been nominated for this new award were Anne Millea and
JoAnn Graham, Omaka, NEE, VicKy Day, Hartford, CT, and

A special thanks goes to the following persons who
presented sessions for their peers: Gail Cheever, Fran Clark,
Deborak Feanlley-Beaty, Barbara Glaeser, Alice Henley,

Joan M. Hofmann, Frank Kfine, Sandra Ludwig, Beverly
Momsmsen, Jerri Neduchal, Joyce Rademacher, Margaret
Scarrozgo, Xim Short, Philip Tetreault, Tony Van Reusen,
deserve recognition for their sessions are Dan Boudah, Janis
Bulgren, Don Deshler, Jos Fisher, Miks Hock, Jim Knight,
MWMSMJMM and Sue

'Iﬁuhﬂmum{umu[mafappuaamﬁvm
participants. Perfiaps the note from Linda Estes and
Alberta Roth, who are newly certified trainers from Texns,
sums up the experience for others. In their note of thanks
they wrote, “As new trainers we found the trainer sessions
at the seminar should be a must for brand new trainers. ‘We
Learned s0 muck from the presentations and from speaking

worthahile, . Janet Koth




R8P0 PHLOM 9113 U] 1519 WS||EUON9S JO SalduiEnd JeUM

H42[o3NEI | 2IEM A1)
9113 40 1E1S 943 03 9INGUIU0I 09GL U1 'S 941 JO SUONIOS I3 U) SIURHIP A3 PIP Mo

UNIT
RELATIONSHIPS

818 §I:.s§.z~g'msngm @J

15843U09 248d W09
® oMduosop 40961 §0 °G (1 243 U] PaIspia Y S8 WS|BUOI0S SBM JBUM
499140} mo7y
999340} noyoy
sealb 0:9 .gg 14
gﬁkt_a o a0 _|ocn
'S SONNIUOR0) TG, _
2y31 sso4oe cbouwny o3
A At
i o¢e-og 'dd - 9dnos sniradooy | 62
 Kq pauanyw seA 20 poseq evn anp_|gen
R A AL
- edncud onapsedoory | Zz2n
. FINAERXSLUNN @)
JEM WD 2YL UOHIEN 941 JO YIMOIO
soustiedxLINN LXAN O Sousindrg/LINN L8V O

AIILInIu 3594uUn A2 JO mooco:eom:oo pue 61004 Y} © II|.|..'

——————BPIIT— anvN TuLOW ux00iE O Jozyue3xQ ruan) ayy,

. einBi4



Juede 'gn ,o;u JO 5UOKI99S JRLHIP 243 |INd GUIPEI| PUE SIUIA2 |BUOKIEU Pip MoH

SNOLLSINDd
Bmm
@ uax

pauLo} A9B.19p2Ju0D) |9Q1:

¢ enbyy -

$9pa09G BUI0JED YINOG OIEH YioN

P2333(3 Yjoou] 093t
pIey S umodg uyor 6Gal |
~ s93eg9( sejbnog uoduN gSal

9589 3900G P40 LCAH] yanog
sesue) Puipadig $Gat
pawio} e uealqndoy $Gal-
Y BNsEIqIN-seSUBY yCot 1

UEBS SWOT 315001 2601 A99M
o et o2 el Y
89 : .
Ulooun Weye.av, Jepuepop opgl] | SPPURRHId gt“_o wowoal
sueq uosaer]  asiwoidwo) UNossiN OZat Jwiouoo3 iedtio, jeog W
umaig uyor ] o w3 ——" - 3
240wy sejpnog pue W %
Jomoag sayoag Iopuey; o g
: doyle | Kisyoez; 3
sejbnog uaydoig
Ke|) Aiuap
or yIne
Y 2232240 DRI
abueyo ‘ . - en
jo siaped 91 jo seauy
£q pasuanyu sem Uo po9eq BA "
depy 3yun popuedxa (@)
JozyuesdaQ jran oYy,




#661 ‘zua] ‘unnoy Jazjuedio yun

— PR

aAey pInod Sujured] moy | S| 3ujured] s TopIeJSpES
pue 3ujured] pajowoid sysed uapms pue ‘uopddwod ‘paurejdx? pue pIINIsuod —
I[Un MOY SISSNISIP §8B[D ‘ssauBoud xa Jo .88m © SFTINGAHDS LINN 4L
: i
‘paaoadur] axe .:oﬁg—. N e ERE
*sUopsanb 1831-J]98 M3u snojaaud 03 sramstie *PILINNDITUOCI 318 I[N A3 "“
91e43uad pue SNOLLSINO ! pue pappe are SNOLLSA(D Jo 3P| [eRUD JURIIJ :
LINN 31 Jomsue guspnis LSAL-IT3S LINN MEN SNOLLSAO-ITES LINN
*3S[AIL pUe IPI UIYL o T . ”
pue £330 03 sdew JUANWOd | ‘dVIN LINN nmnzs_ﬁ !ﬁ 6o ‘Poypuspj e :
reuossad uy sdfqsuope[u PAYSHY3Y pus pauyuod SATHSNOLLVTIY LINN pus w
upejdx? sIuIpMIS e m...:mzo_...ﬂaxbz: 38.&3.:2:&:: L n
| *A>eandde Yy -uoponponuy v
Ul pue JazyuedlQ Jjun) Y3 | Jo mIjAa sopdIs o wedR | | de uggu . Y_r m _‘
1¢ Supoof anoqiM sdew Jjun | 8 JVIN LINN GHONVAXE 93 | sswqdessg yup s ynday | M
reuosiad 1ONNSUC) NUIPMS: | 03 PIPPE S| GORVWLIOJUY huu ", PITeaA 8 dVIN LINN 4L M
oy} - :
*PIMIJAII ATE SEIP] UL . .ﬁ . éeﬁu—g&uﬂﬁ? ;
s2jun Joy10 03 sdpysuopejas dVIN e "6} pus ‘LINN LXAN 3R, i
pue ‘dvIN LINN GIANVdXE LINN 33 pm aouug—aou uy ‘1INN .—.wﬁ!z a paeRa
3P ‘dVIN LINN YL PIMmajAa sj 3sed Jjun youg L] bz:bwnﬁa 2..._. \
e e -
*UIPYUO0d *pPdNponU]
uapnys Nowold Jo pNIdwod s} 3red
pUe JUIIUOD JJUN MIJAII O) 3juUn Yoes se seIp| Ijun 03
pasn s} JazjuediQ jupn YL - UMeIp $] UORUINY

un ?y3 dn SujAy,

U °y1 3upeory

un oﬁ

UpNOY IzyuediQ un Y3 Supuswadjdur]

¢ einBi4




