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H      ave you heard the old adage, “You  
      have to see the forest before you  
       can see the trees”? This is 
the main principle on which the latest addition 
to the Content Enhancement Series, the Survey 
Routine, is founded. Research conducted at the 
KU-CRL indicates that when at-risk students 
are shown “the forest” before they see “the 
trees,” they are more likely to understand and 
remember “the trees.” In other words, if they 
are shown the “big picture” or the main ideas 
fi rst, they are more likely to understand and re-
member the facts that are related to those main 
ideas.

The Survey Routine was designed to do 
just that: to give students the big picture of a 
reading assignment before they tackle the facts. 
It was designed especially for use in subject-
area courses serving students with disabilities 
and other at-risk students because one of the 
most diffi cult demands these students face in 
school is completing reading assignments. In-
deed, in secondary courses, students often need 
to read a 25- to 30-page chapter each week in 
history or science courses. Considering the 
facts that most of these at-risk students (if they 
have not learned the reading strategies!) enter 
the secondary grades reading at the fourth-
grade level and have to read textbooks written 
at the tenth-grade level or above, meeting this 
demand is nearly impossible for such students. 
As a result, many of these students experience 
failure in their secondary content courses. 

The Survey Routine is a set of procedures 
that teachers can use to introduce students to a 
reading assignment. Teachers can use the rou-
tine with a whole class of students in a content-
area class to introduce an assignment. Alterna-
tively, it can be used with individual students 

or small groups of students in a special educa-
tion setting to help orient students to an assign-
ment they have received in a content-area class 
(e.g., English literature, social studies, history, 
biology). The routine can be used in conjunc-
tion with any type of reading assignment, be it 
a chapter in a textbook, a chapter in a novel, a 
short story, a play, or a poem.

Just like the other Content Enhancement 
Routines, the Survey Routine is comprised 
of three parts: a visual device, the Linking 
Steps, and the Cue-Do-Review Sequence.  
The visual device is a two-page form, called 
the "TRIMS Learning Sheet," that the teacher 
designs to correspond to the reading assign-
ment that has been selected.  (See Figures 1 & 
2 for examples.)  It has places for students to 
record fi ve types of information that are used 
to construct the “big picture” or “forest” of 
the assignment: the Title of the passage, the 
Relationships between the current assignment 
(e.g., the current textbook chapter) and past 
and future assignments (e.g., the last and next 
textbook chapters), Introductory information 
about the passage, the Main parts of the pas-
sage, and Summary information about the pas-
sage. Notice that the fi rst letters of these fi ve 
types of information spell the word “TRIMS.” 
Students are told that focusing on these fi ve 
types of information “trims” the passage down 
and helps them to focus on the most important 
ideas and information in the passage. 

The teacher uses the Cue-Do-Review 
Sequence and the Linking Steps of the Survey 
Routine to co-construct the TRIMS Learning 
Sheet with students. First, the teacher cues 
the students that a TRIMS Learning Sheet 
will be constructed to help them understand 
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the reading assignment and to focus 
on the most important ideas in that 
assignment. Additionally, the teacher 
cues the students to take notes on 
their TRIMS Learning Sheet and to 
participate in the discussion.  Next, 
the teacher discusses the Title of the 
reading passage with the students and 
asks them to predict the contents of 
the passage based on the title.  The 
teacher and students then write the 
title and the prediction on the TRIMS 
Learning Sheet. Then the Relation-
ship between the current reading 
passage and the unit of study is 
specifi ed by the students and written 
on the TRIMS Learning Sheet. Next, 
the relationships between the current 
reading passage and other passages 
within the unit of study are identifi ed 
and written on the sheet. 

As the activity proceeds, the 

(continued from page 1) Introduction of the passage is read 
and paraphrased by the students. 
Then major points made in the in-
troduction are recorded on the sheet. 
Next, the structure of the passage 
is determined and the main parts 
are named. The name of each part 
is recorded on the sheet. A question 
may be constructed about each part 
by the students and the teacher to 
help the students focus on the key 
information within that part. In turn, 
key information (e.g., names, terms, 
events) within each part is identi-
fi ed and recorded on the sheet. Once 
all the parts of the assignment have 
been covered, the summary to the 
passage is read and paraphrased. 
Key points related to the summary 
are recorded on the sheet. Finally, 
the information recorded on the 
TRIMS Learning Sheet is reviewed 
by the teacher and students. In 

addition, the process of “trimming” 
the passage is reviewed, so students 
understand the process they have just 
used to help them see “the forest” of 
the reading assignment.

Thus, the Survey Routine is 
designed to help students get ready to 
read a passage by quickly surveying 
the passage and analyzing what might 
be the structure of the passage and 
key content in the passage. Research 
has shown that when students have a 
clear understanding of what a pas-
sage contains prior to reading it, their 
understanding of and recall of the 
information in that passage increases 
signifi cantly. Indeed, students who par-
ticipate in the Survey Routine fi nd that 
their TRIMS Learning Sheets can func-
tion as study guides that help them as 
they work to learn the content of their 
reading assignments. They can use the 
TRIMS Learning Sheets as a guide as 
they read the assignment to help them 
focus on the most important facts and 
as they construct their study cards that 
they can use to study for a test. When 
students participate in the Survey 
Routine, they earn grades that are, on 
the average, ten to fi fteen percentage 
points higher than when they do not 
participate in the routine. 

Another helpful feature of the 
Survey Routine is that the construction 
of the TRIMS Learning Sheet can be 
turned over gradually to students after 
they have participated in the routine 
several times. In other words, students 
can become skilled at creating their 
own TRIMS Learning Sheets. Teachers 
have found that they can gradually fade 
out their guidance and expect students 
to do more and more of the process 
until students are doing the whole 
survey process on their own. During 
the fading process, they have found 
that assigning parts of the routine to 
cooperative groups is helpful. After 
cooperative groups have been success-
ful in constructing the whole TRIMS 
Learning Sheet, students can be asked 
to construct it in pairs or individually 
for homework. Thus, although the use 
of the routine might require some class 

(continued on page 6)
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Tarjeta Mnemotécnica #2
PASO 1: PREPARATE 

PARA TRIUNFAR

Pon tu nombre y PIRATAS en el 
examin.

Asigna tiempo y orden para cada 
secci'on.

Ser positivo.

Empieze dentro de 2 minutos.

Tarjeta Mnemotécnica #1

PASOS DE LA ESTRATE-
GIA

PARA TOMAR EXÁMENES

Paso 1: Prepárate para triunfar

Paso 2: Inspecciona las instruc-
ciones

Paso 3: Rápido lee, recuerda, y 
reduce

Paso 4: Abandona o contesta

Paso 5: Tiempo de retornar

Paso 6: Aproxima

Paso 7: Siempre revisa

The Test-Taking Strategy Empowers 
Students to Succeed

by

Maria de los Angeles Gonzalez
University of North Texas

Maria de los Angeles Gonzales is a graduate stu-
dent in Programs in Special Education at the University 
of North Texas.  She studied the Strategic Instructional 
Model and learned the Test-Taking Strategy in a class 
on learning disabilities.  

Maria recognized that although school districts 
continue to try radical initiatives and apply differ-
ent strategies to raise students' scores, achievement 
scores for Hispanic students continue to be low, and 
there continues to be a high drop-out rate among 
these students.  She concluded that effective pro-
grams to ensure successful educational experiences 
for Limited English Profi cient (LEP) students are need-
ed.   

Maria noticed that among the challenges facing 
LEP students were the large amounts of stress and 
anxiety they experience in test-taking situations.  This 
anxiety manifests itself even when tests are adminis-
tered in the students' native languages.  Additionally, 
she noticed that the students lacked the strategies 
necessary to help them pass the tests.  

Maria taught the Test-Taking Strategy to fufi ll that 
need.  Because students are tested in their native 
language, Maria worked with Bertina Hildreth, a strate-
gies trainer, to adapt the strategy to Spanish.  The 
adapted Strategy is called "PIRATAS."  Maria reports 
that students' anxiety level and ability to stay on task 
improved with their use of the strategy. As the students 
moved into classes in which instruction was provided 
in English, they easily continued to use the strategy.    
Since the adaptation benefi ted her students with 
limited English profi ciency, she submitted her work to 
share with Strategram subscribers.  On this page and 
pages 4, 5, and 8 are the translated cue cards 
Maria used with her students.  They may be cop-
ied and used as needed.

If you would like further information about  "PIRA-
TAS," contact Maria de los Angeles Gonzales, 6321 
Carousel Dr., Watauga, Texas, 76148.
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Tarjeta Mnemotécnica #4

SUBRAYA LO QUE 
DEVES HACER Y DONDE 

DEVES RESPONDER

Circula la letra que corresponde 
a la mejor repuesta.

Escribe una C en frente de los 
relatos que sean ciertos.  Es-
cribe una F en frente de los rela-
tos que sean falsos.

Has una "+" en frente de los re-
latos que sean ciertos.  Has una 
"-" en frente de los relatos que 
sean falsos. 

Tarjeta Mnemotécnica #3

PASO 2: INSPECCIONA 
LAS INSTRUCCIONES

Urgentemente lee las instruc-
ciones con cuidado.

Subraya lo que deves hacer y 
donde deves responder.

Anota requisitos especiales

Tarjeta Mnemotécnica #5

PASO 3: RAPIDO LEE, 
RECUERDA, REDUCE

Rapido lee la pregunta completa.

Recuerda lo que has estudiado.

Reduce las opciones.

Tarjeta Mnemotécnica #6

PASO 4: ABANDONA O 
CONTESTA

Abandona la pregunta por el mo-
mento.

Contesta la pregunta.

Tarjeta Mnemotécnica #7

PALABRAS ABSOLUTAS

Todo/a  No
Siempre  Ninguno/a
Cada   Nunca
   Nadamás

PALABRAS NO ABSOLU-
TAS

Pocos/Pocas La mayoría
Algunos  Muchos
Raramente Usualmente
A veces  Frecuentemente
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Tarjeta Mnemotécnica #9

PASO 7: SIEMPRE RE-
VISA

Revisa para asegurarte que to-
das las preguntas estén con-
testada.

Cambia la respuesta solamente 
si te sientes seguor/a.

Tarjeta Mnemotécnica #8
PASO 6: APROXIMA

Evita los absolutos.

Escoje la respuesta más larga o 
más detallada.

Elimina respuestas similares.

(continued on page 8)

Tarjeta Mnemotécnica #10

POSITIVOS DE LA ESTRATEGIA PARA TOMAR EX-
AMENES

Siempre busco la manera de usar la Estrategia Para Tomar Exámenes.

Creo que cuando use la Estrategia Para Tomar Exámenes tendré éxito.

Creo que el uso de la Estrategia Para Tomar Exámenes me ayudara a 
alcanzar mi meta.

___________________________________

Me entusiasma la idea de tomar exámenes y usar la Estrategia Para 
Tomar Exámenes.

Disfruto usando "PIRATAS" y demostrando lo que sé en los exám-
nenes.

Trabajo facilmente en los exámenes usando "PIRATAS."

Cuando uso el paso "Recuerda" de "PIRATAS," respuestas me vienen 
a la mente muy pronto.

Soy una persona que tiene buen éxito cuando uso "PIRATAS."
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time (15 to 20 minutes) at fi rst, as the students become more and more adept at constructing the TRIMS Learning Sheet 
on their own, less and less class time is required. 

In sum, the Survey Routine is a routine teachers can use to help their students become ready to attack a reading 
assignment. It prepares them to read and gather the most important information in the reading assignment by acclimat-
ing them to what the assignment is about, and helping them focus on the most important information. It is also a set of 
procedures that teachers can use to teach their students to be strategic learners, learners who can survey any reading as-
signments they receive and construct their own study guides for those assignments. By having these skills, students will 
be able to provide themselves with the big picture of “the forest” before they begin learning about “the trees.”

Publication of the Survey Routine guidebook is scheduled for January, 1997. It will be available through the Center 
for Research on Learning for $8 per book. 

(continued from page 2)
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Index for Volume VIII, Issues 1-6
Vol. 8-1

Lead Article-  Imagination-The Key to Accomplishing Goals.  Anthony Bashir ,Emerson College, and Richard F 
Goldhammer, Massachusetts Institute for Technology.  The focus of this article is on an approach to developing self-
advocacy that is based on experiences gained from working with students in the process of transitioning between high 
school and college and with college students.  It includes three fi gures describing the Self-advocacy Program.  

For the Classroom-  The Suffi x Slide.  Janet Tate and John Pfeifer, Okeechobee, Florida.  An activity  used to 
reinforce student’s recognition of the suffi xes taught in the Word Identifi cation Strategy.  A pattern and instructions for 
making the suffi x slide are given on page 6.

Index for Volume VII, Issues 1-6.  A summary of the content presented in Volume VIII of Strategram.  An order 
form  for back issues of Strategram is made available on page 8.

Vol. 8-2
Lead Article-  Supported Inclusion.  Rosemary Tralli, Wethersfi eld, Connecticut.  A description of the Wethersfi eld 

District’s implementation plan for the Strategies Intervention Model.  Key components of the model are shaped to meet 
the unique strengths and needs of the district.  A chart of their implementation schedule according to grade levels is 
given.

For the Classroom-  SHARE Game.  Bernie Gavel, Kansas City, Missouri.  A bean bag toss game developed to 
enhance student’s learning of the SHARE Behaviors.

For the Classroom-  Probable Clauses.  Janet Curry and Lynn Smith, Grafton, West Virginia.  Instructions for a 
game used to reinforce the Sentence Writing Strategy formulas.  Different clauses, subjects, verbs, conjunctions, and 
punctuation  are placed on strips of oak tag, distributed to the students and students match the formulas presented by the 
teacher.

Vol. 8-3 
Lead Article-  “PENS” To the Rescue.  Dave Moynahan, Garden Grove, California.  A detailed description of a plan 

for implementation of the Sentence Writing Strategy with an English Language Development Class.  This includes some 
modifi cations of the strategy. 

For the Classroom-  SLANT Scoring Chart.  Pattie Witt and Jeanne Kittelson, Moorhead, Minnesota.  A newly 
designed chart created to measure students’ progress while implementing the SLANT Strategy.

Vol. 8-4
Lead Article-Teaching: A Very Special Profession.  Don Deshler, KU-CRL.  A presentation of the six graphics used 

to symbolize the dimensions of a teacher’s role in empowering students to become strategic learners.  A description of 
each graphic and the role of  a “master” teacher  in  the strategic classroom.

For the Classroom-  Using Persuasion to Present the Paraphrasing Strategy.  Emmett C. Murray, Sandstone, Min-
nesota.  A method of presenting the Paraphrasing Strategy to small groups of children in a TItle I Program.  This method 
uses the Aldus Persuasion Version 2.1 and 3.0    to allow the teacher more freedom of movement in the classroom.

For the Classroom-Using Error Monitoring With Computers.  Barb Glaeser, 
KU-CRL.  In this article instructions are given for using the computer to imple-
ment the Error Monitoring Strategy in inclusive classrooms. 

For the Classroom-  A Personal Investment in Learning.  Emmett C. Mur-
ray, Sandstone, Minnesota.  A mnemonic to help students who are struggling with 
learning the elements of a good paraphrase.

Vol. 8-5
Lead Article-The Paired Associates Strategy.  Janis Bulgren, KU-CRL.  An 

overview of the new Paired Associates Strategy.  A description of the Storage 
Strand, research , and study card examples are given.

SIM Spotlight-  SIM Wethersfi eld High School, Wethersfi eld, Connecticut:  
A “Blue Ribbon School.  An announcement t of the Strategies Intervention Model 
role in the selection of this school as a national “Blue Ribbon” School.

For the Classroom- Strategy Sticker Reminder for the Generalization Stage 
(continued on page 8)

Strategram
Vol. 9: Issue number 1.  Published six times per year 
by The University of Kansas Center for Research on 
Learning, Dole Human Development Center-Room 
3061, Lawrence, Kansas, 66045-2342.  Subscription 
rate: $13 per year.  No part of this publication may 
be reproduced without written permission from the 
publisher, unless otherwise stated.
    
©1996 by The University of Kansas, Lawrence,  
Kansas, 66045.   All rights reserved.
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Don Deshler Jean Schumaker
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(continued from page 7)
of the Paraphrasing and Sentence Writing Strategy.  Janette DeFelice, Baltimore, Maryland.  Instructions for making 
a sticker for students to use during the Generalization stage of the strategies.  Students can put them on notebooks or 
papers.

Vol. 8-6
Lead Article-Strategies + Humor.  Larry Bemish, Eastern Michigan University.  Ideas are shared on the importance 

of using humor in working with at-risk and low-achieving students to help them develop effective and effi cient use of 
Learning Strategies as techniques for enhancing learning.

For The Classroom-  Get Cookin’ Debbie Newman, Delray Beach, Florida.  Two “recipes” for spicing up Strategies 
Instruction.  These recipes are part of a teacher activities cookbook.  Ordering information is also included.

For the Classroom-  Sentence Writing Strips.  Janette DeFelice, Baltimore, Maryland.  Instructions are given for 
making a supplemental activity “pinch” card for use with Sentence Writing Strategy.

The University of Kansas
Center  for Research on Learning
Rm. 3061 Robert Dole Bldg.
Lawrence, Kansas  66045-2342
1-913-864-4780

Address change requested

Non Profi t Org.
U.S. Postage

PAID
Lawrence, Kansas

Permit  No. 65

Strategram Back Issue Form
Name:__________________________________

Address:________________________________

City, State, Zip:___________________________

Volume/Issue # Request:___________________

________________________________________

$13 per Volume / $3 per Issue

Tarjeta Mnemotécnica #11

INSTRUCCION DE GEN-
ERALIZACION

Fase de Orientacion  

Fase de Activacio  

Fase de Adaptacion  

Fase de Mantenimiento

(continued from page 5)
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Editor's Note

 This column is designed to 
inform you of current work conducted 
by the University of Kansas Institute 
for Research in Learning Disabilities. 
Products related to the information are 
not currently available for use by teach-
ers or school districts.  It is only through 
the careful stepo-by-step process of 
development, testing, and revision that 
the Institute can guarantee that the prod-
ucts you receive as teachers really work.  
When these new programs or products 
are available, related information will 
appear in Strategram.

Sneak
Preview

Mailbag is an exchange of information, 
concerns, and ideas on SIM-related topics.  
Your name, address, and telephone number 
should be on all correspondence.  Items 
become property of Strategram and may 
be edited for publication.  Names may be 
withheld upon request.  Please send letters 
to Mailbag Editor.
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M A I L B A G 
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