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"Self-

Advocacy, as
defined in the
new manual,
refers to an
individual's
ability to
effectively
communicate,
convey,
negotiate, or
assert one's
interests,
desires, needs,
and rights."

searchers at the University of
Kansas Center for Research on
Iraming (KU-CRL), along with

their research associates throughout the
country. are firmly committed lo the
professional responsibility for updating,
revising, and integrating current research and
evaluation findings into the existing
components of the learning Strategies
Curyiculum. The 1lew The Self-Advocacy
Strategy manual reflects that commitment.
This new manual is an updated version of the
manual for the Edacation Planning Strategy
(Van Reusen, Bos, Schumaker, & D€shler,
1987). It was created to more effectively
address the complex educational and transition
concems of students and others exhibiting
leaming and performance problems and reflect
recent developments in strategic insruction,
motivation, and self-advocacy research. Many
of the changes incorporated into this new
shategy manual also stem from invaluable
feedback and suggestions provided by SIM
trainers, teachers, students, parents, and other
professionals who have taught or leamed the
original strategy.

Self-Advocacv Defrned and the Puroose of
the StrateqY

Self-Advocacy, as defined in the new
manual, refers to an individual's ability to
effectively communicate, convey, negotiate, or
assert one's interests, desires, needs, and rights,
It also involves making informed decisions and
taking responsibility for those decisions. The
idea of teaching students to make effective
leaming and development decisions and to use
self-advocacy skills is based on research which

has shown that students who have positive
self-perceptions and perceived control over
their leaming activities are more willing and
motivated to work successfully with the adults
in  the i r  env i ronments .

Thus, the purpose of the Self-Advocacy
Straregy is f ive-fold. First. as a motivalion
strategy, it is designed to enable students to
systematically gain a sense of contlol and
influence over their own leaming and
development. Second, the strategy focuses
students' attention on their leaming and
hansition skill sfiengths and provides them
with a systematic process for identifying
specific skil ls they want to leam or improve.
Third, mastery of the strategy enables students
to take an acti\e role in maling decisions
related to their leaming and development
experiences. Fourth, the strategy provides
students with a way of getting organized
before any type of conference or meeting.
Finally, the steps of the stuategy remind
students about behaviors and techniques
needed for effectively communicating and
advocating for their education and/or fansition
goals.

Focus of Instruction

Instruction in the Se lf-Ah,ocacy Strategy
is directed toward increasing students' self-
knowledge and understanding that, regardless
of the leaming situation, they control what,
how, how well, and why they leam. Thus, the
insfi'uction is designed to increase students'
investment in their own leaming, intrinsic
motivation, and commitment to leam.

(continued on page 2)
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(continued from page 1) diff"r.nce between the new manual addition, students who are receiving
Additionally, while the Self-Advocacy for t1'e Self-Advocac) S/r ategl and special education services are required
Strqteg! is a motivation sffategy that the old manual for the Education to have transition goals addressed in
students can use when preparing fbr phnning Strategy rs rhat the new their IEP by the time they are 16 (and
and participating in any type of manual contains instructional when appropriate, by age 14 or
meeting or conference, the emphasis procedures, materials, and activities younger),
of rhe instruction i. directed at the for  ̂ to tt oes o[ conferencer:
impoftanca of students becoming Education planning Conferences and Due to the major differences
active participants in their lives by Transition planning Conferences. between the two t)?es of conferences,
advocating for and negotiating tleir ffi,. three inventory sheets and other
own futures. 'e- 

- associated materials are included in the

J

new manual: a revamped Education
Through SefHdvocac! Strategy .flId*t Inventory and revised education skill

instruction, students leam how to -[- lists; a modifiecl Education Inventory
i n v e n t o r y t h e i r e d u c a t i o n a 1 a n d / o r r e c a l 1 e d . . M y P e r s o n a l I n Y e n t o r y ' ' f o I
transition strengths, areas to improve - younger studsnts in grades 2 through 5;
or learn, and choices for leaming or - and a new Transition Inyentory and
needed accommodations. Further, - fansition skill lists for students in
they leam how to set goals for - middle, secondary, and post-secondary
leaming and for preparing themselves se[rnss.
for the transition from school to adult (Infomation in the old manual was

life. With regard to fiansition, limited to Education Planning

students leam how to identily their Conferences only ) In some states 
The Instructional Sequence

current interests and needs with and school districts, these two types 
An additional clifferenca between

respect to independent living skills, of planning conferences are 
the two manuals is that the new manual

career and employment skills, congucted sepamtely 
-In 

other states 
."n..,, "u11.ni tnowledqe and

financial and consumer skil ls. sociar and school di\ lr icts educalion an9 
i..r,,""l"gv lnroi".o in p"ron,d,ng

and family living skills, citizenship transition planning take place during 
effecrive"srraregy insnucdon to

lli,l:lx-"lill,i, ##if iil:L. 
'n"':" *l"'"'" 

, ;'*THTiJ:i'#T::"nJj1'1"" -o
f.:ffi :ffil'#T"'i'l}""',::1"fr1l':.'.ill:niililJJ:':l*g;X:'.".t',",*mffi "'
;:[T;Hff;;jf;H::1,ffi"" ;Tiff:ffi:H:,'lJ$',:T;:,:" *:**,11;:l*r:"
or meeting situations and to take an prima-rily on education planning' 

i^r.,i"ii"r"r t".ii*, u, uou-.",
active role in making decisions. In transition planning, or both For.. 

i"rr*, -J pir, rtganizers to prcmore
sum, the insfiuction provides students, elementary-ag^ed students, Education 

r;;l;;; i.#-;,;;al atrainment, ard
parents, and others a framework or Planning Conferences may be the 

;r;;i;.';,r;;;;
;,strategic system,'for making plans best choice. For adolescents and

and carrying out those plans related to adults, including those who have 
A modified version ofthe latest

successful educational experiences already left school, Transition 
acquisition and generalizauon srages

and transitions from educational Planning conferences are more 
tgt]lr, o.rttar. ianz, schumaker, &

senings to the work force, adult life, lPp.toptillt: 
For middle' junior- 

, bil, i6il;"r u..r ",i'""a ir ,ir"
and community settings. high, and high-school students' both n"* -anual. lSee Figure on page +..t

Educalion and rransition Planning .iura""i. " irn leamiis and behavror
somerhing old and Something New conferences mav be appropriate- " 

;;i;;r ;;; o-,ilii""o ir ,rr. t"ra-
any case, all students detemined ;" ,*[", ;;ili'iri"-*u,"gy *n"n

Those who are already familiar eligible for special education

uirh ''e Ectucarion Ptantlinq strcte8! sen ices are required.bi.ra!r ro 
:i: Hl#:::";iJT'ias 

presented in

need not be alarmed wrth lhe have an lndiridualized Education ,:--;-::--.:;
publication ofthis new manual. The Plan (IEP) that is developed in a 

rmptementeo

Se(-Aclvocacy straregy is comprised planning conference before they are Because ofthe differences m
of the same "I PLAN" Steps and placed into a special education ,"ooe anJoumor. of Ed*.,SHARE', Behavio ts asthe Education program and before they receiue anv ;:T:til1t-'if"ffi-"::*J::::J[tJt
plannintz Srratepy. The maior special education services. In kontinueit on page 3)
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(contin edfrom page 2)
new manual contains two different
Model and Prepare Srages. The [irst
one, Stage 3.A, provides instructions
for preparing for only an Education
Plaming Conference. The second
one, Stage 38, provides inshuctions
for preparing for only a Transition
Planning Conference.

When combining the two
conferences into one, teachgrs should
first follow the directions for
education planning in Stage 3A and
then implement an abbreviated
version of Stage 38. In this case, parts
of the Education Inventory and the
Transition lnventory can be (elecled

and combined to reflect the unique
needs of a srudent. For example. lhe
career and employment planning
section of the Education Inventory
might be omitted since the Transition
Inventory contains a similar but more
detailed section. Parts of the
Transition Inventory might be
selected as more appropriate for some
students than others. For example,
one student's Transition Inventory
may reflect his needs to focus on
independent living skills while
another student's Transilion Invsntory
may reflect her needs to focus
primadly on future educational
optlons,

Two sets of Model Cards are
included in the new manual to be used
in Stages 3,A and JB. The first set is
comprised of Education Model Cards
for students preparing for Education
Conferences, and the second set is
comprised of Transition Model Cards
lor students preparing for Transition
Conferences. Like the instructional
procedures, the card sets can be
combined for rhose students preparing
for both types of conferences or
combined conferences.

A separate Simulated Education
Conference Guide and a separate
Simulated Transition Conference
Guide are also included in the new
manual for instruction during Stage 5:

Group Practice and Feedback.
Similarly, separate Individual
Mastery Checklists are provided for
the differcnt types of conferences in
Stage 6: Individual Practice and
Feedback.

Concepts and Skills Included in the
Shategy

The major concepts and skills
acquired by students who leam the
S e lf-Adv ocacy S tralegy include:

* Non-verbal and verbal behaviors
necessary for good communication;

* Self-instructional skills;
* Active listening skills;
* Self-knowledge and self-awareness

skills;
+ Social and pragmatic skills;
* Decision-making skills;
* Planning skills;
+ Self-Advocacy skills;
* Conversation skills;
x Obtaining information skills;
'* Accepting criticism and feedback

skills;
* Questioning skills;
+ Negotiation and problem solving

skil ls; and
x Accepting responsibility.

When and Where can Students use
the S e lf-Adv o c ac,r S trate g!?

Once students have learned the
strategy sufficiently, they can use it
pdor to or dudng any type of
conference or meeting such as:
* An informal conference with

instructors, other professionals, or
parents;

* An Individualized Education

Program (IEP) Conference that is
held at least annually for students
receiving special education
services;

+ An Individualized Transition
Program (ITP) Conference held for
the purpose of planning and
specifying needed transition
services for students with
disabilities, no later than age 16,
and when appropriate, beginning by
the age of 14 or younger;

* An Individualized Vocational
Education Program (IVEP)
Conference held at least annually
for special education students
receiving vocational education;

* A career planning conference
conducted by a school counselor;

* A vocational-planning conference
conducted by a vocational
evaluator, counselor, or caresr
counselor;

* A Vocational Rehabilitation
Program (IVRP) conference
conducted with a rehabilitation or
vocational er alualor or counselor;
and

+ Disposition meetings or conferences
for adjudicated youth with court-
appointed social workers, probation
officers, and youth evaluato$; and

+ A job interview or a performance
evaluation.

The new SelfrAdvocacy Strategy
should be viewed as an effective tool
that can be used by students, both
young and old, to plan their education
and/or transition programs with the
ultimate goal of increasing their
motivation ard commitment to leam.
This strategy focuses on helping
students identify and verify their
beliefs about their education and
transition strengths, make informed
leaming and development decisions,
and advocate for themselves. It is
taught to enable students to identify
and prioritize their needs, choose
goals, and increase their interest in
and efforts toward leaming and
attaining their goals. By providing
students with opportunities to leam

(co tinuedo.page8)
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INSTRUCTIONAL SEQUENCE

Stage 5:

Stage 6:

Orient and Obtain Commitment to Learn

Modeland Prepare

Verbal Practice

Group Practice and Feedback

Individual Practice and Feedback

Education/Transition
Planning Conference

Generalization
to other
settings

THE SELF.ADVOCACY STRATEGY J)

Stage 1:

Stage 2:

Stage 3:

Stage 4:

J
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i i PREFIX POWER
A Game of Concentration

Developed by
Marsha Pearsaul and John Pfeifer

Vero Beach, Florida

For students who have trouble remembering how
to pronounce their word beginning

The traditional game of concentration can be a powerful tool to help students remember
the list of 56 word beginnings that students are required to master tor Ihe Word
ldentification Strategy. Some elementary and low{unctioning students may need this
activity to reinforce their pronunciation and retention of the prefixes. Remember, students
are not required to know the meanings of individual word beginnings.

STEP ONE: Prepare the PREFIX POWER Cards. Enlarge and use the cards on pg. 6,
or rewrite the cards using the blank sample at the bottom of this page.

STEP TWO: Select the sets you need to reinforce. We suggest 5-10 pairs (one Prefix
Card and its accompanying Word Card). Lay the cards face down on the
floor or table.

HOW TO PLAY:
The first player turns a card face up. The teacher pronounces the prefix or word card

that appears. That player turns a second card face up looking for the match to the prefix or
the word card he/she previously turned. The teacher pronounces the card. lf the cards
match, the student must pronounce both the prefix and matching word correctly to remove
the card from the playing surface and to get one point for the match. lf the student fails to
match or pronounce correctly, the cards are returned to their face down position, and the
next player begins his/her turn. Students continue in rotation until all cards are claimed.
The player with the most points at the end of the game wins. As the students become
more proficient, the teacher may choose not to pronounce the prefixes or words at all.

Prefix Card Word Card s!mtegram
Vol. t: Issue nunber 3. Published six dns per yw
by lhe Unive6ily of Kansa Cmter rm Resmb on
Lemins, Dole Hund Developmenr c€ner-Room
3061, LawEnce, Kansa. 66045 2342. snbscripiion
rate $ 13 Fr ye{. No pan oi this publicarion nay be
r€produed pithout wntten penission iim ihe pnh-
lishd, u'n$s otbevne staled.

@ 1995 by The Unive6ny of Kmss, hw.@, lia.-
s6,66045. All nghs Befled

Editor
Mary Lee

Consulting Editors
Keith Lenz

DonDeshler leanschur/aker
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Prefix Gards Word Cards Prefix Gards Word Cards

ab- ablsorb hydro- hydro Fcope
ac- a! count hyper- hypslsonic

ad- 49!lhere loco- locolmote

ante- aqlglhall non- nonlsense

anti- a$-!var ob- obliect

ap- lPlooint intro- intrg ]vert
at- alltack inter- intfpret

auto- autolmat per- psllson

be- p$ hind op- oplpose

bi- !i.lcycle of- cliltend
col- colllect mult i - mu.Uble
com- comlplete mono- monolcle

con- conl nect re- lelmake
crrcum- circum lflex pro- plg.lfound

de- gleltend pre- preltend

dem- demlocrat para- palelgraph

d i - g[Jvest post- postltest

dis- dislmay se- 9{ cret

dys- dygllexia sub- sublmerge

em- ernlploy sup- sgplPress

en- sd rage super- supellman

ept- epilcenter retro- retlq lgress
ex- e4 cuse sur- surlprise

for- ffward tri- trllad
fore- fore lwarn tele- telelphone

mrs- r4gltat<e trans- tralslpose

tn- jnlset ultra- ultra bound

tm- im lpress un- un lclear
S T B A T E G R A M  6
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RAP'N
by

" ",,:: : ; g:'1" :;# i;:"' E!|JI ",, ",,
Raleigh, North Caroline

Let's do a little RAP'N RAP'N . . .l'il lead.
To help us understand information we read.
Let's read. I say, read . . . The paragraphs we need.
Then Ask - first 1, then 2, as agreed:

Ask what it's all about,
Then get 2 facts that leave no doubt.

Now, Paraphrase the words in print.
Saying what, to us, they meant.
Write it down . .'. .Make a note . . . ,

That's RAP'N, friends. I say, RAP'N, RAP'N!
That's RAP'N, friends. RAP'N, RAP'N!

R stands for Read. Read the paragraph.
A stands for Ask - first 1, then 2.

1 for just one main idea;
2 for two supporting facts.

P means to Paraphrase . . . .
Tell it in your own words.

N is for Note; Write it . . .down,

That's RAP'N, friends. I say, RAP'N, RAP'N!
That's RAP'N, friends, RAP'N, RAP'N!

This rap may be re-produced for classroom use
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(continued frotu page 3) Jand use decision-making and self-advocacy skills, they will become better prcpared to be full particiPants in our

democratic society.
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