
tegram
VOLUME 5 The Uni\)ersity of Kansqs Institute for Research in Learning Disqbilities

OCTOBER. 1992
NUMBER 1

Believe To Achieve
"Achieving something is as sirnple as a thought"

Dennis Mitchell (Olympic track and field athlete)

Barbara Duchardt

Northwest Louisianq
University

"Many LD
teachers have
witnessed
first-hand the
negative
irnpact
ineffective
belief
statements
have on
student's
academic

s I watched the 1992 Summer
Olympics on TV, I carefully
observed each athlete's pre-

performance routine aIld subsequent executron,
In panicular, I listened closely to each athlete's
post-performance self-reflective belief
statements made to the press. My purpose was
to comparc and conhast the belief statements
of both Olympic athletes and high school
students with leaming disabilities. Since I
recently completed research on belief systems
of high school students wilh leaming
disabilities, I wanted to examine the
similarities and differences between the two
groups. Comparatively, Olympic athletes and
students with LD are similar in (a) the
pressures they experience, but dissimilar in (b)

the belief statements made about theu
performance. and (c.t the coping techniques
used.

First, both Olympic athletes and
studenrs with LD experience a lot of pressure.
For the athlete, pressures include representing
his/her counfy, performing flawlessly at one
moment in time, competing against the best
athletes in the world, and attempting to win a
gold medal. For the student, pressures include
representing his/her best self at school,
performing academic and social tasks
effectively, competing against the best students
in all classes, and passing all classes.

Second, both athletes and students
make belief statements about their performance
results. The Olympic athlete uses gf&edyg

belief statements such as "I was successful
because I hained all my life for this moment"
or "I kept saying to myself, 'I can win' 'I caa
win" or "I was successful because I believed in

myself."
Struggling students, by confiast,

frequently make ineffective belief statements
such as "I'm going to fail that math test, so
why should I try!" "I hate science" or "I

believe I'll never be smart in school." Many
LD teachers have witnessed first-hand the
negative impact ineffective belief statements
have on a student's academic performance. As
the students often tum the statements into
prophecy by performing poorly on academic
tasks.

Third, both athletes and students must
effectively cope with the pressures they
experience. The athlete copes with
performalce pressures by using several
techniques, such as, visual imagery, positive
self-talk, and deep breathing to ensure
effective performance results. For example,
the gymrast pictures herself completing a
flawless floor exercise and eaming a perfect
score of "10". The platform diver tells himself
that he will be successful in performing a back
triple reverse somersault off the high diving
platform. The track and field runner takes
several deep breaths to help her relax before
the race begins. All three coping techniques
enhance the athlete's effective belief system.

By comparison, students with
leaming disabil it ies rarely have self-
motivating techniques or belief shategies to
use when faced with school-related pressures.
As LD teachers know from experience, many
students. when faced with a difficult
assignment, may choose to do part of it, but
not hand it h or do none of it. Over time,
either choice will result in ineffective
academic results for the student which

ftonrtnued on pqggll
performancerl
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Jreinforces his/her ineffective belief
system. Just as Olympic athletes are
trained by their coaches to make
positive belief statements and taught
elfective coping srategies. leachers
must take an active role in listening
for, understanding, and teaching
students' how to change ineffective
beliefs.

In this article the definition
of beliefs will be discussed along with
a teacher/student script that explains
some of the ways a teacher can help
students understand identify and
change their ineffective beliefs.
Finally, a student joumal and calendar
will be given for the student to
monitor his belief statements while in
the classroom.

Definition of Beliefs
The construct of beliefs is

viewed by many educators as an
important new focus of study in
efforts to understand students' school
achievement. A !9!9f is defined as a
summarizing statement or thought
created by individuals about
themselves in relationship to the
environment sunounding them.
Beliefs can be based on thoughts
about past, present, and ongoing
events and one's ability to cope with
such events. Beliefs are based on
personal needs that may produce
action(s) and results that address
those needs. Figure 1 provides a
review ofthose needs. Therefore, an
effective belief would likely lead to
behaviors that fulfill one's needs,
whereas an ineffective belief would
likely lead to behaviors that fall short
of meeting one's needs.

The following dialogue
illustrates methods a teacher can use
to enable a student to: (a) analyze a
problem they have experienced; (b)
analyze the belief underlying their
behavior dwing the problem
experience; (c) determine whether the
belief is effective or ineffective; (d) if
it is ineffective, create a plan of action
for changing the ineffective belief;
ard (e) redesign a new belief system.
See Figure 2 for the definition of

Figure 2

NEEDS

Definition: Physical, social and emotional wants that all human beings
experience. lf met, they help us to develop in the best way possible.

Our NEEDS include:

1 . Basic PHYSICAL Needs (water, food, air, etc.).

2. SAFETY Needs (health, school, job) and SECURITY Needs
(comfort, safety from harm).

3. BELONGING and LOVE Needs (the love of parents, relatives,
and friends, relationships with others).

4. SELF-ESTEEM Needs (to feel important, to be noticed, to be
valued, to be respected, to achieve in school, to gajn recognition,
to complete work, to be given responsibility and be happy).

5. VARIETY Needs (try new hobbies, read new books, travel, etc.),

6. SELF -ACTUALIZATION Needs (highest form of self-development).
(N4aslow, '1957)

DEFINITION OF TERMS

HESULTS

What happened after you did what you did?

BEHAVIOR

Our actions--what we do.

RULES

Specific guides for controlling your actions or behavior.

BELIEFS

A statement or thought that drives behavior.

NEEDS

Things we want in order to develop the best way possible.

FEEDBACK

Check to see if I got what I needed/wanted.

Ask yourself : are my results meeting my needs over time?
ll YES: Effective Belief
If NO: Ineffective Belief
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(continued frcm page 2)

terms used in the following dialogue.

TEACHER/STUDENT
EFF'ECTIVE BELIEF
AWARENESS GUIDE

In this script, r'S" represents the
student's responses and (T"

represents the teacher's responses.

S. "I hate math."

T. "Please tell me one or l\a o specific
reasons why you hate math."

S. "First, I hate math because I got an
F. Second, I hate math because I am
embaffassed to flunk when others
pass."

T. "Let's take a step-by-step approach
to solve this problem."

s. "o.K."

(Results)
T. "First, you told me your
RESULTS, or what happened: You
got an F in math. Is that right?"

S. "Yes."

(Behavior)
T. "Now, tell me what you did or
didn't do to get an F in math."

S. "I didn't do my homework."

T. "Anything else?"

S. "Yes, I didn't study for the tests."

T. "Let's see, you didn't do your
homework, and you didn't study for
the math tests, Is that corect?"

S. "Yes."

(Rules)

conholling your actions or behavior.
We use an IF...THEN sentence to
describe the rule. For example, IF I
like baseball, then I will play
basebaU. If I dislike frog legs, then I
won't eat frog legs. Do you
understand what a rule is?"

S. "I think so."

T. "Let's use your results and
behavior to see if we can identify the
rule you might be following. First,
you told me you got an F in math.
Then, you told me you did not do two
things, your homework or study for
tests. So what rule do you think you
were following? Remember you must
say your rule with an IF .... THEN
statement."

S. "Alright. IF I'm not in the mood to
do math, then I don't do my assigned
work."

.T. "That sounds like the rule you have
been following. Next, let's identify
your belief."

(Beliefl

S. "I'm ready."

T. "A belief is a statement that drives
or determines your behavior. It starts
with I believe... For example, I
believe baseball is fun. I believe frogs
taste bad. What do you think your
belief was?"

S. "I believe....I let my moods control
me. Because when I'm not in the
mood to do math, I do something else,
and it never gets done."

T. "Well, I wonder what your needs
are. Shall we take a look and see?"

S. "Yes."

in the best way possible. Lets
determine some of the things you
want.

S. "Well, I want to have money, a
nice car, and lots of friends."

T. "What do you need to achieve all
your needs."

S. "I guess I need to get a good job."

T, "What are the requirements for a
job that pays well."

S. "Mostjobs require graduation and
good grades."

T "So what would be one of your
needs?"

S. "Well, I need to AChleye !1 schoot
because I want to gmduate and
eventually get a good job."

T. "O.K. I understand that your
specific need is to achieve in school."

S. "Yes."

(Feedback)

T. "I see. Now I have one more step
for you. L€t's check to see if your
results are meeting your needs ovet
time. This is called feedback. If your
results are meeting your needs, then
you have an effective belief. An
eflecltiye belief means that you are
getting what you want or need. If your
results are 49j meeting your needs or
getting you what you want, then you
have an ineffective belief. Let's
check, O.K. Your results were an F rn
math. Your needs were to achieve in
school and graduate. Are your results
meeting your needs?"

S. "No."

T. "Feedback is a way for you to
check and see if you got what you
wanted or needed, You did not get
what you wanted, so you have an

T. "What rule do you think you were (Needs)

following? To help you figure out the T' "Needs are physical, social, and

rul€, let me give you the definition of emotional wants that all human

a rule. A rule is a specific guide for beings must have in order to develop ineffective belief. In order to change
(continued on page 4)
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(contin edfrom page 3)

an ineffective belief, we must go back
through each of the six parts and
change each part except your needs.
Then, you test your new effective
belief, and see if it will work for you
(i.e., get you the results you want and
need over time)."

The student joumal and
calendar below can be used to assist
teachers and students in
understanding the impact of
ineffective belief statements. The
students can fill out the joumal and
calendars of a daily or weekly basis
depending on an individual need.

They can then do a self-analysis to
determine the need for any changes in
their belief statements. The happy
faces can be used in the elementa.ry
grades and positive or negative signs
with secondary students. The teacher
can also use these tools lor feedback
and evaluation of student progress or
the need for further input.

Summary
In this article, a comparison

of belief systems between Olympic
athletes and students with leaming
disabilities was used to highlight the
importance of making effective belief
statements. Furthermore, the
definition of beliefs was presented as

a summarizing statement developed
by individuals about themselves
corresponding to their environmental
surroundings. Beliefs may be based
on (a) thoughts about past, present,
and ongoing events, (b) one's ability
to cope with those events, (c) personal
needs which may produce action(s)
and results that address those needs.
Beliefs may be of two t)?es : ( I )
effective beliefs likely to lead to
behaviors that fulfill one's needs and
(2) ineffective beliefs likely to lead to
behaviors that do NOT fulfill one's
needs. Using effective belief
statements can lead to success both in
the classroom and on the playing
field.

J

I lY EFFECTIVE BELIEFS

The charts on pages 4 & 5 have been developed by Barbara Duchardt
These charts may be reproduced

Write down youf EFFECTLVT belief statements that you say fon each day 0f the week.
Note the numben 0f EFFECTIVE belief stateffrents At the end of the week, count tne
total numbef of elfecttve beljefs Vou had fon the week.

f ' l onday i
(ef  f  ect ive bel  ie f  s tatenienl )

T u e s d a y :
(ef  f  ec l ive bel  ie f  s la tement)

W e d n e s d a y :
(ef fe[  t  rve belrel  statement)

T h u n s d a y :
(ef feclive bel lef statement)

F n i d a y i
(ef lective bel lef slatement)

Yonday Tuesday Wednesday Thufsclay Fr iday WeeKly Total

Do lhis every day for one monlh See l f  you can l ist  mofe el lect ive bel jef  s lalements.

Share the lesul t  wi th your leacher
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Index for Volume IV, Issues 1-6
(See page 8 for back issue order form)

Vol. 4-l
Lead Article-Stmtegic Math Sedes: Part One.. Cecil D.

Mercer, University of Florida. Examining Components of

Effective Math Instruction.

Classroom Tip- Musical Helping Verbs. Ann Randolph

and Betty O'Neal, Charlotte, North Carolina. Jingle verb
gQry. Lee Dorman class, Chesterfield, Virginia. Two

techniques for leaming the helping verbs.

SIM Spotlight-Karen Jacobs and Diane Miller, Wichita,

Kansas. A "race Track" visual to motivate students as

they are leaming the Sentence Writing Strotegy.

Index for Vol. III,Issues 1-6. Summary ofthe content
presented in Volume III of Strategram,,

Keeping Current-Frl.evisior,s for The P araohrasing

Struteg) : An update. Jean B Schumaker, KU-IRLD. An

overview of the changes in the instructors manual for Tfte

Paraphrqsing StrategY.

Vol.4-2
Lead Article-Sffategic Math Series; Part Two. Cecil D.

Mercer, University ofFlorida. Programming for effective

teaching of basic math facts.

Where do you fit in the "BIG" oicture (of SIM
Implementation)? Frant Kline, Wichita State University.
Introduction to the concept of innovation configurations

Vol. 4-3
Lead Article-Strategic Math Series:Part Three. Cecil D.

Mercer, University of Florida. Instructional procedures

and field test results.

Where do you fit in the "BIG" picture (of SIM
Implementation)? - Pafi Two. Frank Kline, Wichita State

University. The article describes the uses ofthe SIM

configuration checklist.

Vol. 4-4
Lead Article-Planning for Concept Insffuction. Janis

Bulgren, KU-IRLD. An overview and an example of a

content enhancing devica.

Keeping Current-"Tum on" to the Srategies. EdwinS.

Ellis, University of Alabama. A description of SIANZ :

A Starter Strategy for increasing class participation.

For The Classroom-Fun. Games and Leaming. Karen

Koskovich, Delmar, Iowa. Three games are presented that

can be used to teach the Sentence WritlnS Sfaleg) and the

Word Idefttirtcation Strate 8y.

Vol. 4-5
Lead Article-Content Teaching Routine. Janis Bulgren,

KU-IRLD. An approach to enhance student understanding
through lhe u:e of concepl diagrams.

The Nineties Buzz Word: Collaboration. Karen Beeler

and Rosie Lundquist, Truro, Iowa. Approaches for
collaborative involvement betwegn resource and classroom
teachers are given.

For The Classroom-tlDlSsEglBaakmark. Brcnda
Chihak, Cedar Rapids, Iowa. A bookmark for use with the
Word Identification Slrateg) is presented.

Vol. 4-6
Lead Article-Promoting Effective Strategv Instruction.
Walter H. Kimball, University of Southern Maine.
Practices for prcmoting the Stages of Acquisition and
Generalization are presented.

Keeping Current-Strdtegic Mal, Serie.rr Now Available.
News and ordering information from Edge Enterprises on

the Stategic Math Series.

For The Classroom-Activities. Tips & Tools. Short

activities and ideas from three different teachers are
outlined.

Education Plqnning Sffateg\ IPLAN Exercrse. Borlr'ie

Burch, Marilyn Brown, Myma Martin, Adrianna Midkiff,
Karla Mcclain, Lavem Greenwell and Edwina Selbo,
Pensacola, Florida. Tips and role-plays for increasing eye

contact.
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For Classroom
Strategy Instruction/ A

Visual Organizer

Nell Cornwell,
Pinewood Elementary
School, De Ridder,
Louisiana, organized and
visually displayed the
parts of a complete
simple sentence using a
paper plate, neon paper,
and pipe cleaners. She
wroie the terms on one
side and the definition of
the terms on the
opposite side of both the
paper plate and neon
slips of paper (See
example below). She
used this every day
during the Describe and
Model stages of
instruction. ln addit ion
the students could make
their own visual
organizer. Nell has
worked with behavior
disordered and autistic
children for twenty years.

t - - - - - - - - - - - ' l
I Subscription I
I Inlormation I
I You subscription entitles vou to I
I ,qLl.i* issues ofthe current I
I volume being published. I

The current volume is Volume
5, and the publication period is
from September 1992 to
August, 1993.

When you subscribe, allow 6-8
weeks for processing and
mailine.

I
I
I
I
I
I
I
I
I

Complete
Simple

Sentence

The figure may be reproduced
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Back Issue Order Form

Name:
(please print or type)

Address:

city lstate/zip:

Phone: ( )

[ ] Volume #1 complete (Nos. l-6) $13.00 + $2.00 (postage & hardling)

[ ]Volume #1 - individual issues (Nos. 1-6) - $3.00 each.

[ ] N o . l  [ ] N o . 2  [ ] N o . 3  [ ] N o . 4  [ ] N o . 5  [ ] N o . 6 No! But I will now
that I know how to
order theml[ ] Volume #2 complete CNos. 1-6) $ 13.00 + $2.00 (postage & handling)

[ ]Volume #2 - individual issues (Nos. 1-6) - $3.00 each.

[ ] N o . l  [ ] N o . 2  [ ] N o . 3  [ ] N o . 4  [ ] N o . 5  [ ] N o . 6

[ ] Volume #3 complete (Nos. l-6) $13.00 + $2.00 (postage & handling)

[ ]Volume #3 - individual issues (Nos. l-6) - $3.00 each.

[ ] N o . 1  [ ] N o . 2  [ ] N o . 3  [ ] N o . 4  l l N o . 5  [ ] N o . 6

[ ] Volume #4 complete (Nos. 1-6) $13.00 + $2.00 (postage & handling)

[ ]Volume #4 - individual issues (Nos. l-6) - $3.00 each.

[ ] N o . l  [ ] N o . 2  [ ] N o . 3  [ ] N o . 4  [ ] N o . 5  [ ] N o . 6

Mail this form along with your check
(U.S. Currency only) to:

Strategram
KU.IRLD

Rm. 3061 Dole Bldg.
University of Kansas

Lawrence, Kansas 66045 -2342
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