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UConn	
  Undergraduate	
  Example:	
  
Learning	
  Strategies	
  

(EPSY	
  4100)	
  Methods	
  of	
  Teaching	
  
Students	
  with	
  Disabili6es	
  

	
  

EPSY	
  4100	
  

•  Learning	
  Strategy	
  Presenta5on:	
  (10%)	
  	
  
– create	
  and	
  deliver	
  a	
  visual	
  presenta5on	
  
summarizing	
  a	
  SIM	
  learning	
  strategy	
  	
  

– The	
  summary	
  will	
  include	
  a	
  descrip5on	
  of	
  the	
  8	
  
stages	
  of	
  instruc5on	
  as	
  they	
  relate	
  to	
  the	
  chosen	
  
learning	
  strategy.	
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LS	
  Project	
  Write-­‐Up	
  

Presenta5ons:	
  	
  
Micro-­‐teaching	
  Fishbowl	
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EPSY	
  4100	
  

• 	
   Modeling	
  Script:	
  (20%)	
  	
  
– create	
  a	
  modeling	
  script	
  for	
  the	
  chosen	
  learning	
  
strategy	
  that	
  includes:	
  	
  
•  an	
  advance	
  organizer	
  	
  
•  presenta5on,	
  
•  student	
  enlistment	
  
•  post	
  organizer	
  descrip5on	
  	
  

	
  
Schumaker	
  (1989)	
  The	
  heart	
  of	
  strategy	
  instruc5on.	
  Strategram,	
  1(4).	
  	
  

Modeling	
  Scripts	
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UConn	
  Graduate	
  Example:	
  	
  
Content	
  Enhancement	
  Rou5ne	
  

(EPSY	
  5123)	
  Instruc6onal	
  Strategies	
  
and	
  Adapta6ons	
  for	
  Students	
  with	
  

Special	
  Learning	
  Needs	
  

EPSY	
  5123	
  

•  Unit	
  Organizer	
  Project:	
  (35%)	
  	
  
– create	
  two	
  sequen5al	
  Unit	
  Organizers	
  (UO)	
  
– accompanying	
  wricen	
  narra5ve	
  of	
  each	
  of	
  the	
  ten	
  
components	
  of	
  the	
  UO	
  

– Each	
  UO	
  will	
  focus	
  on	
  approximately	
  3-­‐4	
  weeks	
  of	
  
instruc5onal	
  content	
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UO	
  Rubric…and	
  NCATE	
  CAEP	
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Wrap-­‐Up	
  

•  Syllabus	
  
– Course	
  Descrip5on	
  
– Primary	
  Texts	
  
– Assignments	
  
– Weekly	
  Schedule	
  and	
  Readings	
  

•  Integrated	
  Planning	
  for	
  students	
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SIM	
  in	
  Higher	
  Educa5on	
  

Monica	
  Harris	
  
Grand	
  Valley	
  State	
  University	
  

harrismo@gvsu.edu	
  

ED	
  379:	
  UDL	
  –	
  Secondary	
  

•  Course	
  Objec:ves	
  
– Plan	
  and	
  deliver	
  Explicit	
  Instruc:on	
  	
  
– Embed	
  Common	
  Core/Standards	
  
– Using	
  Universal	
  Design	
  for	
  Learning	
  (UDL)	
  
Principles	
  

– Demonstra5on	
  of	
  Collabora:on	
  &	
  Co-­‐
Teaching	
  Skills	
  

– Knowledge	
  to	
  create	
  a	
  Community	
  of	
  Learners	
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Assignments	
  
•  Teacher	
  &	
  Students	
  Co-­‐Construct:	
  

–  Frame	
  on	
  “How’s	
  Your	
  News?”	
  (guided	
  note-­‐taking)	
  
–  Frame	
  on	
  “Theories	
  of	
  Learning”	
  (group	
  ac5vity)	
  
–  Concept	
  Mastery	
  on	
  “Tiered	
  System	
  of	
  Supports”	
  (review/lg	
  
group	
  discussion)	
  

–  Frame	
  on	
  “Co-­‐Teaching	
  Models”	
  (independent	
  reading/lg	
  group	
  
discussion)	
  

–  “Tiered	
  Instruc5on”	
  (discussion	
  
•  Students	
  Create:	
  

–  An	
  Integrated	
  Unit	
  
•  Unit	
  Organizer	
  
•  Concept	
  Diagram	
  (CM,	
  CC,	
  or	
  CA)	
  
•  Frame	
  
•  Vocabulary	
  LINCS	
  
•  Word	
  MAPS	
  

Assignments	
  –	
  con’t	
  

– Create	
  Your	
  Own	
  Strategy	
  
•  Explicit	
  Instruc5on	
  
•  SIM	
  -­‐	
  Stages	
  of	
  Instruc5on	
  

– Co-­‐Teaching	
  Planning	
  Guide	
  
•  Demonstrate	
  the	
  CDR	
  Sequence	
  using	
  a	
  specific	
  CE	
  
device	
  (Concept	
  Comparison,	
  Frame,	
  etc)	
  that	
  was	
  co-­‐
constructed	
  with	
  a	
  partner	
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EDS	
  629:	
  Transi5on	
  Prac5ces	
  
Course	
  Objec:ves	
  
•  Iden5fica5on	
  of	
  legisla:on	
  impac:ng	
  
student	
  outcomes	
  

•  Demonstra5on	
  of	
  teaching	
  strategies	
  to	
  
increase	
  student	
  par5cipa5on	
  in	
  the	
  transi:on	
  
planning	
  process	
  

•  Crea5on	
  of	
  a	
  student-­‐focused	
  “dream”	
  or	
  
ac:on	
  plan	
  

Assignments	
  
•  Teacher	
  &	
  Students	
  Co-­‐Construct:	
  
– Unit	
  Organizer	
  on	
  “Big	
  5	
  of	
  Transi5on”	
  (lg	
  group	
  
lecture/overview)	
  

–  Frame	
  on	
  “Transi5on	
  Policy	
  &	
  Law”	
  (reading/group	
  
ac5vity)	
  

–  Possible	
  Selves	
  Ac5vity	
  -­‐	
  ques5onnaire,	
  tree,	
  
reflec5on,	
  and	
  ac5on	
  plan	
  

•  Students	
  Create:	
  
–  Transi5on	
  Unit	
  with	
  Lesson	
  Plans	
  

•  Unit	
  Organizer	
  
•  Lesson	
  Organizer	
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SIM	
  in	
  Higher	
  Educa5on	
  

Frances	
  M.	
  Ihle,	
  PhD	
  
The	
  College	
  of	
  Saint	
  Rose	
  

ihlef@strose.edu	
  	
  

•  Required	
  readings	
  include	
  
–  Lenz,	
  B.	
  K.	
  &	
  Deshler,	
  D.	
  D.	
  (2004).	
  	
  Teaching	
  Content	
  to	
  All:	
  Evidence-­‐

based	
  inclusive	
  prac6ces	
  in	
  middle	
  and	
  secondary	
  schools.	
  	
  Boston:	
  
Pearson	
  Educa5on,	
  Inc.	
  	
  	
  

–  Literacy	
  reports	
  	
  
•  Biancarosa,	
  C.,	
  &	
  Snow,	
  C.	
  E.	
  (2006).	
  Reading	
  next—A	
  vision	
  for	
  ac5on	
  and	
  

research	
  in	
  middle	
  and	
  high	
  school	
  literacy:	
  A	
  report	
  to	
  Carnegie	
  Corpora5on	
  of	
  
NewYork	
  (2nd	
  ed.).Washington,	
  DC:Alliance	
  for	
  Excellent	
  Educa5on.	
  	
  

•  Graham,	
  S.,	
  and	
  Hebert,	
  M.	
  A.	
  (2010).	
  Wri6ng	
  to	
  read:	
  Evidence	
  for	
  how	
  wri6ng	
  
can	
  improve	
  reading.A	
  Carnegie	
  Corpora6on	
  Time	
  to	
  Act	
  Report.	
  
Washington,DC:Alliance	
  for	
  Excellent	
  Educa5on.	
  	
  

•  Graham,	
  S.,	
  &	
  Perin,	
  D.	
  (2007).	
  Wri6ng	
  next:	
  Effec6ve	
  strategies	
  to	
  improve	
  
wri6ng	
  of	
  adolescents	
  in	
  middle	
  and	
  high	
  schools	
  –A	
  report	
  to	
  Carnegie	
  
Corpora6on	
  of	
  New	
  York.Washington,DC:Alliance	
  for	
  Excellent	
  Educa5on	
  

•  Na5onal	
  Ins5tute	
  of	
  Child	
  Health	
  and	
  Human	
  Development.	
  (2000).	
  Report	
  of	
  the	
  
Na6onal	
  Reading	
  Panel.	
  Teaching	
  children	
  to	
  read:	
  An	
  evidence-­‐based	
  assessment	
  
of	
  the	
  scien6fic	
  research	
  literature	
  on	
  reading	
  and	
  its	
  implica6ons	
  for	
  reading	
  
instruc6on	
  (NIH	
  Publica5on	
  No.	
  00-­‐4769).	
  Washington,	
  DC:	
  U.S.	
  Government	
  
Prin5ng	
  Office.	
  	
  

•  20	
  hours	
  of	
  field	
  experience	
  (SIM	
  in	
  Ac5on)	
  

SED	
  519:	
  Instruc5onal	
  Prac5ces	
  for	
  Diverse	
  
Learners	
  in	
  English	
  and	
  Social	
  Studies	
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Binder	
  Porsolio	
  Assignments	
  
	
  

1.  Course	
  Organizer	
  
2.  Unit	
  Organizer	
  
3.  LINCing	
  rou5ne	
  implementa5on	
  and	
  reflec5on	
  
4.  Wri5ng	
  strategies	
  

•  Sentence	
  wri5ng	
  w/	
  Reflec5ons	
  
–  Descrip5on	
  of	
  student	
  and	
  setng	
  
–  Pretest	
  
–  Describe	
  
– Model	
  
–  Verbal	
  Prac5ce	
  
–  Controlled	
  Prac5ce/Advanced	
  Prac5ce/Poscest	
  
–  	
  Generaliza5on	
  

•  Paragraph	
  wri5ng	
  lesson	
  plans	
  (5)	
  
5.  Interven5on	
  applica5on	
  

 9 

Objective: 
• Written as a test 
• Range of Skills Taught (specific content &/or 

skill) 
• Criteria (Percentage correct) 
• Observable task 
• Individualized when necessary 

Detail sentence types 2     1     0 

5 requirements for DS 2     1     0 

Clincher sentences 2     1     0 

SCRIBE / ¶ diagram 2     1     0 

Procedure: 
• Introduction—advance organizer to convey 

expectations and review past learnings 
• Body—includes describe, model, and practice 
• All instructional examples listed 
• All steps and concepts clearly detailed 
• Materials relate to the concept at hand 

Detail sentence types 2     1     0 

5 requirements for DS 2     1     0 

Clincher sentences 2     1     0 

SCRIBE / ¶ diagram 2     1     0 

Assessment: 
• Matches the objective test 
• Is observable, measurable, and task-oriented 

Detail sentence types 1     0.5     0 

5 requirements for DS 1     0.5     0 

Clincher sentences 1     0.5     0 

SCRIBE / ¶ diagram 1     0.5     0 

 
Total = __________ /60 =  __________%  x  0.15 = __________ points 
 
 

Assignment 5: Intervention Application 
The University of Kansas Institute for Research in Learning Disabilities (1991). Strategram. 3(2-5). 

 
Intervention Content Area: Rating 

Introduction 
4     2     0 • Discuss information from all 4 articles, including the research basis 

• Tie information from the articles to one specific intervention/strategy 
Pretest and Posttest (determine baseline and growth) 

2     1     0 • Describe how you will assess student performance relative to a specific setting 
demand  

• Describe how you will determine if the student has mastered the intervention 
Describe (include citations from articles) 

8     7     6      
 
 

5     4     3      
 
 

2     1     0 

• Orientation and overview 
o Provide a rationale for learning the strategy  
o Describe situations where it can be used 

• Present the intervention by describing the cognitive processes (e.g., clustering, 
monitoring, predicting, summarizing) involved  

• Explain each part of the intervention by telling how you will: 
o Scaffold understanding of the learning process by describing physical 

behaviors and mental cues associated with the strategy 
o Help students remember the process as they are engaging in the strategy 

• Guide students to set goals for learning the strategy 
  

 10 

Model (include citations from articles) 

10     9     8  
     

7     6     5   
    

4     3     2 
 

1     0 

• Presentation:  Describe how you will... 
o Think aloud 
o Self-instruct 
o Problem solve 
o Self-monitor 
o Perform the task 

• Student enlistment:  Describe how you will... 
o Prompt involvement 
o Check for understanding 

• Correct and expand responses 
Verbal Practice (support automaticity) 

2     1     0 • Describe how you will prompt/cue the students to remember the processes involved 
• Describe how you will determine if memorization has occurred at an automatic level  
Controlled and Advanced Practice and Feedback (scaffold from ability level to 
grade level materials) 

10     9     8 
 

7     6     5 
 

4     3     2 
 

1     0 

• Guided practice 
o Provide directions for completion of practice activity 
o Model use of the strategy with practice materials 
o Prompt students to complete the practice activity 
o Prompt students to assume more responsibility for independent task 

completion 
• Independent practice 

o Monitor independent application of the strategy 
o Provide information to prompt correct application to individual students 
o Prompt students to “think aloud” as they check their use of the strategy 

• Monitor student progress on a chart or graph 

 
Total = __________ /45 =  __________%  x  0.15 = __________ points 
 
 
 
 
 
 

Generalization (address transfer to SS and ELA classes) 

4     3     2 
 

1     0 

• Phase I: Orientation—Identify which settings are most likely to require the use of the 
strategy 

• Phase II: Activation—Monitor the effects (record progress) of using the strategy 
across different settings and situations 

• Phase III: Adaptation—Describe how the intervention could be personalized to 
individual student’s needs and preferences 

• Phase IV: Maintenance—Identify habits and barriers that might help or hinder long-
term use of the intervention 

Conclusion and overall formatting 

5     4     3  
 

2     1     0 

• Give an overall summary of the strategy 
• Restate the rationale for learning the strategy 
• Adhere to APA formatting for headers 
• Adhere to APA formatting when citing sources and in the reference page 
• Make minimal grammar and spelling mistakes 
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SED	
  530:	
  
Instruc5onal	
  Prac5ces	
  for	
  Diverse	
  

Learners:	
  Math/Science/Technology	
  	
  

•  Required	
  readings	
  include:	
  
–  Journal	
  ar5cles	
  
•  EBP	
  in	
  teaching	
  math	
  and	
  science	
  =	
  6	
  
•  Literacy	
  and	
  language	
  in	
  content	
  area	
  learning	
  =	
  4	
  
•  Co-­‐teaching	
  prac5ces	
  =	
  4	
  

– Na5onal	
  panels/associa5ons	
  
•  Posi5on	
  statements	
  and	
  recommenda5ons	
  =	
  4	
  
•  Common	
  core	
  state	
  standards	
  in	
  mathema5cs	
  

•  12	
  hours	
  of	
  field	
  experience	
  (SIM	
  in	
  Ac5on)	
  

Final	
  project:	
  	
  
NCATE	
  (CAEP)	
  assessment	
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325T	
  Grant	
  work:	
  Project	
  ASPIRE	
  
•  Content Enhancement Routines"

•  Course Organizer (Teachers = 51; Faculty = 8)"
•  Unit Organizer (Teachers = 70; Faculty = 17)"
•  Framing (Teachers = 59; Faculty = 18)"
•  Concept Mastery (Teachers = 68; Faculty = 15)"
•  Concept Comparison (Teachers = 68; Faculty = 15)"
•  Concept Anchoring (Teachers = 32; Faculty = 12)"
•  Vocabulary LINCing (Teachers = 69; Faculty = 11)"
•  Recall Enhancement (Teachers = 18; Faculty = 4)"

•  Learning Strategies"
•  Self-questioning (Teachers = 22; Faculty = 9)"
•  Visual Imagery (Teachers = 38; Faculty = 4)"
•  Paraphrasing (Teachers = 38; Faculty = 4)"
•  Proficiency in Sentence Writing (Teachers = 16; Faculty = 3)"
•  Paragraph Writing (Teachers = 16; Faculty = 3)"
"

Implementa5on	
  

Content !
Enhancement !
Routine!

Pre-Mentoring 
(September 2011-June 

2012)!
Post-Mentoring (July 

2012-March 2013)!

N"
Average % 
Accuracy" N"

Average % "
Accuracy"

Unit Organizer" 5" 72%" 84" 88%"

Framing" 3" 83%" 36" 76%"

Concept Mastery" 0" N/A" 13" 87%"

Concept 
Comparison" 2" 43%" 24" 83%"

Concept Anchoring" 0" N/A" 5" 100%"

Vocabulary LINCing" 6" 66%" 22" 72%"
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Fieldwork	
  and	
  future	
  direc5ons	
  
•  Teachers volunteering to be:!
– Observed by faculty (N = 13)"
– Mentored by faculty (N = 9)"
– Methods hosts for beginning special education 
teachers (N = 27)"
– Potential CER PDers (N = 7) !

•  Faculty volunteering to:!
– Embed EBPs into syllabi (N = 29)"
– Observe teachers (N = 4)"
– Mentor teachers (N = 3)"

SIM	
  in	
  Higher	
  Educa5on	
  

Joyce	
  Rademacher	
  
Texas	
  Women’s	
  University	
  
jrademacher@twu.edu	
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EDSP	
  4203	
  

EDSP	
  4223	
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EDSP4253	
  

FOCUSING	
  	
  TOGETHER	
  

SUPERVISING	
  YOURSELF	
  
at	
  all	
  :mes	
  

by remembering to live by by using 

b
y 

m
a
k
i
n
g 

Our LEARNING 
COMMUNITY 

EXPECTATIONS 

GOOD 
CHOICES 

THE 
FOCUS 

STRATEGY 

SELF-­‐MANAGEMENT	
  

EDSP	
  4263	
  



7/11/13	
  

21	
  

Giv	
  Giving:	
  Preservice	
  Session	
  2013	
  

Preservice	
  Session	
  2013	
  

1.	
  How	
  does	
  your	
  university	
  blend	
  SIM	
  into	
  course	
  
content?	
  Embedded?	
  Single	
  Courses?	
  Across	
  instructors?	
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2.	
  What	
  part	
  of	
  SIM	
  works	
  the	
  best	
  for	
  your	
  students?	
  	
  
What	
  part	
  of	
  SIM	
  do	
  the	
  students	
  struggle	
  with	
  the	
  most?	
  	
  

3.	
  How	
  has	
  SIM	
  played	
  a	
  role	
  in	
  your	
  university	
  
accredita:on	
  plans?	
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4.	
  Beyond	
  those	
  SIM	
  products	
  men:oned	
  today,	
  what	
  
other	
  strategies	
  or	
  rou:nes	
  do	
  you	
  use?	
  	
  

5.	
  How	
  might	
  you	
  be	
  collec2ng	
  data	
  on	
  SIM	
  use	
  in	
  higher	
  educa2on?	
  
Have	
  you	
  piloted	
  any	
  studies	
  to	
  validate	
  that	
  they	
  improve	
  your	
  
teacher	
  educa2on	
  program?	
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Proposal:	
  	
  
SIM	
  Research	
  Collabora5ve	
  

A	
  Shared	
  Opportunity	
  

Principles	
  
Do	
  you	
  have	
  interest	
  or	
  commitment	
  to:	
  	
  
•  Improving	
  teacher	
  educa5on	
  
•  Enhancing	
  the	
  research	
  base	
  for	
  SIM	
  
•  Reciprocal	
  Research	
  to	
  Prac5ce	
  	
  
•  Collabora5on	
  that	
  is	
  mutually	
  beneficial	
  
•  Applied	
  research	
  ac5vi5es	
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Transi:oning	
  as	
  a	
  Research	
  Network	
  

Next	
  Steps:	
  Collabora5ve	
  Interest	
  

•  If	
  you	
  are	
  interested	
  in	
  learning	
  more	
  about	
  a	
  
SIM	
  Research	
  Collabora5ve,	
  please	
  email:	
  	
  

m.faggella-­‐luby@tcu.edu 	
  	
  


