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Content Enhancement

A way of teaching an acedemlcaily dlverse
group of students in WhICh

B Both group and individual needs
are valued and met;

B The integrity of the content is main-
tained,;

B Critical features of the content are
selected and transformed in a manner
that promotes student learning; an_d

B Instruction is carried out in a partner—
~ ship with students
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Guidebooks in the Content
'Enhancement Series

The.Course Organizer Routine
The Unit Organizer Routine
The Lesson Organizer Routine
The Survey Routine

The Concept Mastery Routine
The Concept Anchoring Routine
The Concept Comparison Routine

The Question Exploration Routine

" The Clarifying Routine
The Framing Routine

The Recall Enhancement Routine

The Quality Assignment Routine
- The LINCing Routine

Question Exploration Routine Trainer’s Guide  January, 2002 ' _ Qverhead #2



Purpose of the QER
The Question Exploration Guide
Is designed to enhance student:
- H Ability to explore difficult questiohs; .

B Performance on tests and in other
assessment activities; and

M Belief in the value of content.

~ Question Exploration Routine Trainer’s Guide  January, 2002 QOverhead #3



- Understanding the
- Challenge of Diversity

B Increased student diversity results in

varying levels and types of baokground
Knowledge.

"B Many students don’t understand what

they need to know to answer Critical
Questions.

B Students often do not have good ques-
tioning strategies and do not know what
other questions they need to ask.

‘W Students often do not relate questions
and answers to their lives.

Question Exploration Routine Trainer’s Guide  January, 2002 ' Overhead #4



Respondlng to the
Challenge

The Questron Exploratron Routine helps
‘students to:

B Explore existing background knowledge.

B Build knowledge from simple |
- definitions to complex explanatrons and
| ‘:exploratrons

B Acquire a repertoire of different o
strategies to unpack a Critical Question
through the use of questioning patterns.

B Find ways to generalize an answer to a

- Critical Question so that it is relevant to
their own lives.

. Question Exploration Routine Trainer's Guide  January, 2002 Overhead #5



Supporting Research

The Question Exploration Routine was
fieldtested in secondary content-area
classes characterized by diversity.

Participating teachers learned to use |
~the Question Exploration Routine easily,
and student learning gains were

observed by both teachers and
~ researchers.

Students who took part in the routine
‘earned a mean test score of around
70%. Those who had traditional instruc-

tion earned a mean test score of
around 45%.

Question Exploration Routine Trainer’s Guide  January, 2002 ' Overhead #8



- Components of
“the Question Exploration
‘ _.Rouﬁne

B The Question Exploration Guide
" The Linking Steps

B The CUE-DO-REVIEW
- Sequence

Question Exploration Routine Trainer’s Guide  January, 2002 '  Overhead #7



The Question Exploration
Guide

Is a visual device that:

~ |s created with teacher guidance;

- B Poses a critical Course, Unit, or
Lesson question;

B Prompts exploration of Key Terms &
~ Supporting Questions that help
answer the larger Critical Question;

M Focuses attention on the Main Idea
Answer to the Critical Question;

o Prom'pts use of the Main Idea in
related areas or the real world; and

B Prompts creation of an Overall ldea

 (where appropriate) and its apphca-
tion to today’s world.

GQuestion Ex;ﬁioration Routine Trainer’s Guide  January, 2002 Overhead #8



Question Exploration Guide

. Title/standard:
Student namas: ' Date:
Course Question #: Unit Question #: t.esson Question #:

@ What is the Critical Quesiion?

@What are the Key Tarms and explanations?

@Whai are the Supporting Questions and answars?

@What is the Main ldeg Answer?

@ How can we use tha Maln idea?

@ Is there an Qverall Idea? Is thera a real-world use?

Question Exploration Routine Trainer’s Guide  January, 2002 Overhead #9



Question Exploration Guide

@ What is the Critical Question?

Why is conflict Important in a narrative?

What are the Key Tamms and explanations?

Conflict A struggle between two people or within a person.
Narrative . A story with an introduction, high point, and resolution.
High Point The part where a character faces and makes a vig decislon.
Resolution ' The part‘ where the reader sees the results of the decision.

@What are the Supporling Questions and answers? 7
Who has a conflict? A main character has a conflict.

When is conflict used? It s used throughout the story, such as in the introduction,
at the high point, and at the resolution.

Why le It important In ot grabs the reader's interest.
the introduction?

Why ls it Important at K makes the reader want to see and understand the decision.
the high point? '

Why is it'impértam-, at | The reader sees the results of the decision and learns the
the resolution? author's message. :

@ Whatis the Main ldea Answer?

“The conflict grabe the readers’ interest and keeps thsm interested until they see the rasuh:s' ‘
of the main character's decision and learn the author's message.

@ How can we use the Main idea?

Select a narrative we've read, describe the conflict, and explain how the author uses conflict
as descrived in the Main ldea Answer.

Is thera an Qverall Idea? is thers a real-world use?
O.l: Conflict is the method authors use $o deliver their message to rezders.

« Select a real-life conflict shown on TV or described in newspapers or magazines. Exp!ain how
the storytellers used the conflict in each part of the story to deliver & message To you.

Question Exploration Routine Trainer’'s Guide  January, 2002 Overhead #10



Section 1 of the Guide

What are the Key Tarms and explanations?

Confligt A struggle betvllen two people or within a person.
Narrative g A story with afintroduction, high point, and resolution,
High Polnt - The part where character faces and makes a big decision,
Pesolution i The part where fihe reader sees the results of the declslon.

Why is it Important at

The reader sees the resuits of the decision and learns the
the resolution?

author's message.

@ Whatls the Main |dea Answer’?

The conflict grabs the readers’ interest and keeps them interested until they see the resulte
of the main character's declslon and learn the author's message.

@ How can we use the Main idea?

Select a narrative we've read, describe the conflict, and explain how the author uses conflict
as described ih the Main idea Answer.

Is thera an Overall Idea? is thems a real-world usg? o
O.L: Conflict iz the method authors use to deliver thelr message to readers,

» Select a real-life conflict shown on TY or descrived in newspapers or magazines. Explain how
the storyteliers used the conflict in each part of the story to deliver a message to you,

Question Exploration Routine Trainer’s Guide  January, 2002 Overhead #11



Section 2 of the Guide

@ What Is the Critical Question?

Why s conflict important in a narrative?

9 What are the Key Tenns and explanations?

Conflict _ i A struagle between two people or within a person.

Narrative A story with an Introduction, high point, and resolution.

High Point The part where a character faces and makes a blg decision. '

The part where the readcr sees the results of the dacision.

‘@ What are the Supporting Questions and answers?g

Who has a conflict? A main cllracter has 2 éonﬂic‘b.

i
i
i
3
]
;
L]
1
i

N
3

When is cog i,. T ory, h a5 it the Entro&uction,

Why Is it irl
the introd

Why ls it | d the declsion.
the high p
Why 1s it It} . | learns the
the resolu

foce the results

I@Howcanw

Select a
a5 descrif

br Lses conflict

Is there an Overall Idea? Is there a real-wolld use?
0O.1: Conflict is the method authors use to dc!svsr their messaae Lo readers.

« Select a real-life conflict shown on TV or described in newspapers or magazines. Explain how
the storyteilers used the conflict in each part of the story to deliver a meesage to you.

Guestion Ex;ﬁ!oration Routine Trainer's Guide  January, 2002 Overhead #12



ection 3 of the Guide

@Wh
Co
Nagk s S
High Point | e pa wnere B CIATECLEr 1aces NG ma 5 & Pig GCCIZIon.
Besolution i The part where [lbe Feader sees the results of the decision.
| :

e What are the Supporting Questions and answers?

Who has a conflict? A main character has a conflict.

When Is conflict used? It ls used throughout the story, such as in the introduction,
' at the high point, and at the resolution.

‘Why s it important in It grabs the reader's interest.
the introduction?

Why is It Important at " 1t makes the reader want to see and understand the decision.
- the high point?

Why is It important at The reader sees the results of the decision and learns the
the resolution? ‘ - author's message.

(@) What is the Main Idea Answer?

The conflict grabs the readers’ Interest and keeps them interested until they see the resulte
of the main character's decigion and learn the author's message. '

@ How can we yse the Main ldea?

Select a narrative we've read, describe the conflict, and explain how the author uses conflict
as described in the Maln ldea Answer,

is there an Overall Idea? Is therm a real-world use?
0.l Conflict is the method authors use Lo deliver their messaae to readers,

+ Selsct a real-life conflict shown on TY or described in newspapers or magazines. Explain how
the storytellers used the conflict in each part of the story 1o deliver a message Yo you.

Question Exploration Routine Trainer’s Guide  January, 2002 : Overhead #13



Section 4 of the Guide

@ What is the Critical Question?

Why s conflict important in a narrative?

What ara the Key Terms and expianations? ‘
Conflict % - A struggle between two people or within a person.

A - - d HWats P trod o o ion.

High Point s o : B ecision,

Narrative

Resolution A : ecislon.

Moduction,

Why I it Im@
the introduiie

Why Is It important at . 15 makes the der want to see and understand the decision.
the high point?

Why is It Important a% The reader secflithe results of the decision and learns the
the resolution? - ‘ author's messiie.

@What is the Main idea Answer? -

The confiict grabs the readers’ interest and keeps them interested until they see the results
of the main character's decision and learn the author's message. '

Dol Tienn

@ How can we use the Main Idea?

Select a narrative we've read, descrive the conflict, and explain how the author uses conflict
as described in the Maln idea Answer,

@ Is there an Qverall dea? !s there a real-world use?
Oi: Confliict is the method authors use Lo deliver their meseage to readers.

+ Select a real-life conflict shown on TV or descrived in newspapers or magazines. Explain how
the storytellers used the conflict in each part of the story to deliver a message to you.

- Question Exploration Routine Trainer’s Guide  January, 2002 Overhead #14



 Section 5 of the Guide

: @Whatis the Critical Question? :
Why is conflict important in a narrative?

What are the Key Tems and expianations?
. i
Confligtmm, P ——

Why 1£
the In

Why | aion.
the hif
Why s
the rd

Select a narrative we've read, describe the conflict, and expiain how the author uses conflict
as described in the Main ldea Answer, ‘

(6] 's there an Qveral: idea’ |s real-worid use '
0.l: Conflict is the method authors use to deliver their message to readers,
s Select a real-life conflict shown on TV or described in newspapers or magazines. Explain how
the storytellers used the conflict in each part of the story to dellver a message to you.

Question Expioration Routine Trainer's Guide  January, 2002 Cverhead #15



- Section 6 of the Guide

important in a narrative?

The reader sees th
author's message. B

Rt is the Main idea Answer?

onflict grabs the readers’ interest and keeps them Interested until the
& main character's decielon and learn the author's message.

ee the results

can we yse the Main idea?

9 a' narrative we've read, describe the conflict, and explain how the auth
cribed in the Maln ldea Answer.

uses conflict

(8) Is Fere an Overall Idea? Is thers a reat-world use?
0.l: Conflict is the method authors use to deliver their messaage Lo readers. §
* Select a real-life conflict shown on TY or descrived in newspapers or magazines. Explain how
the storyieliers used the conflict in each part of the story Lo deliver a message to you.

f i ¥ B i

2
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The Linking Steps
Guide the teacher to:

B Focus student attention on learning;

B Elicit and make connections to the
prior knowledge of students; and

"B Involve students in constructing and
using the Question Exploration
Guide. . |

Question Exploration Routine Trainer’s Guide  January, 2002 Overhead #17



The ANSWER Linking
- Steps

| A sk a Critical Question B

‘ N ote and explain Key Terms

S earch for Supporting Questions' and
answers | |
| Work out the Main Idea Answer
E Xplore the Main ldea within a rela’ied
area | “
| R elate the idea to today’s world

Question Exb!oration Routine Trainer’s Guide  January, 2002» Overhead #18



Using the Lihking Steps
with the Guide '

Ask a Critical Questioh , |
« Complete Section 1 of the guide

Note and explain Key Terms
» Complete Section 2 of the gu1de

Search for Supporting Questlons &
answers

e Complete Section 3 of the gu1de

‘'Work out the Main Idea Answer
. Complete Section 4 of the guxde |

Explore the Main Idea within a related |
area

« Complete Section 5 of the gunde

Relate the idea to today’s world
'« Complete Section 6 of the guide

Question Exploration Routine Trainer's Guide  January, 2002 | Overhead #19



" The CUE-DO-REVIEW
~ Instructional Sequence

CUE  The teacher introduces the.
~ Question Exploration Guide

“and explains expectations for
student participation. -

- DO The teacher and class collabo-
: ratively construct the device
using the ANSWER Linking
Steps. -

- REVIEW Information presented in the
- Question Exploration Guide is
reviewed and confirmed, and
the process of exploring and
- answering a question is
~ reviewed. |

Question Exploration Routine Trainer’s Guide  January, 2002 : Overhead #20



Get Ready!

W Collect materials & ideas.
W Identify the Critical Question.

M Construct a draft.

B Decide when to use the routine.

B Plan integration.
B Plan for the presentation.

B Plan your assessment devices.

Question Exploration Routine Trainer’'s Guide  January, 2002

Overhead #21



Question Exploration Guide

Title/standard:
Student name:

Date:
Lesson Question #:

Course Question #: Unit Question #:

@ What is the Critical Question?

@ What are the Key Terms and explanations?

@ What are the Supportin ions and answers?

Question Exploration Routine Trainer's Guide  January, 2002 . Overhead #22



@ What are the ortin estions and answers? (continued)

. @ Wh‘at is the Main ldea Answer?

@ How can we use the Main ldea?

@ is there an Overall Idea? Is there a real-world use?

Question Exb!oratidn Routine Trainer's Guide  January, 2002 Qverhead #23
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Identifying the Critical
“Question
1. Review materials developed by

others.

2. Reviewmaterials you have
developed.

- 3. Ask yourself questions about your
| conten't area.

-4 Ask yourself questlons about your |
| students.

Question Exploration Routine Trainer’s Guide  January, 2002 Overhead_ #27



ldentifying the Critical
- Question (continued)

1. Review materials developed by others:

' Standards and guidelines
 (state and district)

H '.Recomm‘endation's-found in teacher
) textbooks

National professional assocxatlon
recommendatlons

B Publisher- prepared tests |
| Departmentally adopted tests/syllabi

‘Bl Samples from statewide assessment
tools

Question Exploration Routine Trainer’s Guide  January, 2002 Overhead #28



' Identifying the Critical
Question (continued)

2. Review materials you
have developed:

B Questions from study guides and tests

] Questi_ons' from other Content
Enhancement devices

- W Questions prompted by primary
sources |

‘B Questions based on student interest

Question Exploraiion Routine Trainer’s Guide  January, 2002 Overhead #23



" Identifying the Critical
' Question (continued)

3. Ask yourself the following questions
about your content area:

B What is “core knowledge” that students will use over
and over again?

B What will students need to know as foundational
knowledge in future advanced courses?

B What Overall Ideas tie together important,ide_as in
your course? | |

W What current events or new discoveries have added

to your field and lead to interesting Critical
Questions? | |

M What are important questions related to field trips, -
exhibits, museums, or important sites in your geo-
graphical area that you have visited?

B What are important questiOns related to websites
that you have visited or assigned in your instruction”?

Question Exploration Routine Trainer’s Guide  January, 2002 Overhead #30



‘Identifying the Critical
Question (continued)

4. Ask yourself the following questlons
| about your students:

B What questions need to be explored to

“provide the background knowledge that
~students lack yet need?

B What have | learned from IEP meetings

about student needs?

B What student interests can be connect-
ed to the course?

- B What do students need to know for-

- their future well-being as individuals,
learners, or citizens? |

What have students ihdicated they
-~ want to know?

Quesltion Exploration Routine Trainer's Guide  January, 2002 Overhead #31



Construct a Draft of the
- QEG

1. Enter the Critical Question.

2. Work out the Main Idea Answer.
3. Create the Overéll Idea.

4. ldentify ahd explain Key Terms.

5. Identify Supportmg Questlons and
- -answers.

6. Enter a Challenge Question about a
related area.

7. Entera Challenge Questlon about the
real world.

Question Exblorétion Routine Trainer’s Guide  January, 2002 Overhead #32



Construct a Dmft of the QEG
1. Enter a Critical Question

A Good Question:

B Focuses on a critical, core, or essential course
question.

- M Helps students do well on assessments.

M Requires an answer which shows depth and

breadth of understandmg vVersus statement of a
~ fact.

B Includes words that start the thin’king process

by prompting the identification of Key Terms
and Supporting Questtons

. Prompts students to use thinking pattems for

~ exploring difﬂoult queshons

_ Can be used by students to check thelr
| progress in the course. -

Question Exploration Routine Trainer’s Guide  January, 2002 ' Overhead #33



| Coﬁstruct. a Draft of the QEG |
2. Work out the Main Idea
‘ Answer

A Good Main Idea Answer: |

B Isa dlrect and accurate answer to the
_Crltlcal Questlon

B Is a statement that can answer related |
questions.

B Can be generalized to other content in
the course.

Question Exploration Routine Trainer's Guide  January, 2002 : Overhead #34 -



Construct a Draft of the OEG
3. Create the Overall Idea

A Good Overall Idea: -

B |s a broad statement that can be
applied to the world at large.

B isa broader statement than the Main
ldea Answer. | |

Is optional (some Main Ideas cannot be
expanded upon).

Question Exbloration Routine Trainer’s Guide  January, 2002 QOverhead #35 -



Construct a Draft of the QEG

4 Identify and Explain Key
Terms

B Key Terms C,an be explicitly' stated
within the Critical Question.

For example...

@ What is the Criical Question?

Why is creating a classroom learning community (CLC) important?

What are the Key Terms and explanations?
Learning To get new knowledge or skills,

Community i A group of peaple who help each other,

[

Learning communlity : A grouyp of people who help each other learn,
!
i

B Key Terms can be lmplled in the
Critical Question.

For example...

(1) whatis ths Criical Question? ‘ I . o
How did sectionalism lead to the Civil War?

@What are the Kay Temns and expianahons?

sectionalism? | A feeling of loyalty to one part of the nation,

Three sections? i North, South, and West.
l

&
|
3
¥

Question Exploration Routine Trainer's Guide  January, 2002 ) Overhead #36



Construct a Draft of the QEG
4. |dentify and Explain Key
| Terms (continued) ‘

Key Terms can be part of a defrnrtron of
another Key Term

B Key Terms can be part of a Suppor’ung ;
Questron or its answer. |

- B Key Terms can be words students must
- know to answer the Crrtrcal Ques‘uon

Question Exploration Routine Trainer’s Guide  January, 2002 Overhead #37



Construct a Draft of the QEG

5. Identify Supporting Questions
| -~ & Answers

B Begin with the Key Terms & their defini-
tions and ask questions about them.

@ What Is the Critlcal Question'f

Why is confiict important in a narrative?

What are the Key Terms and explanations?

Conflict : POA strbggie between two people or within a person.
Narra‘cive‘ A story with an Introduction, high point, and resolution.
High Point The part where a character faces and makes a big decision.
Resolution : The part where the reader sees the resulte of the decision.

@Wha!_are the Supporting Questions and answers?
Who has a conflict? A maln character has a conflict,

When is conflict used? It Is used throughout the story, such &g in the introduction,
at the high point, and at the resolution.

Why is it Important in It grabs the reader’s interest.
the introduction?

Why is It important at It makes the reader want to see and understand the decision,
the high point? ‘ ' :

Why is It important at The reader sees the results of the decision and learns the
the resolution? author's meseage. '

Question Exploration Routine Trainer's Guide Januafy, 2002 Overhead #38 -



Construct a Draft of the QEG

5. Identify Supporting Question's
| & Answers (cont.)

B Ask a series of “Who,” “What,” “When,”
“Where,” “Why,” and “How” questions -
about the Key Terms.

@ What 18 the Critical Question? : : .
Why is creating a classroom learning community (CLC) important?

What are the Kev Terms and explanations?

Learning l To get new knowledge or skills.
Communit; ! A group of people who help each other. |
0 4 | group or peop 4
Learning community § A group of people who help each other learn,
. | . ‘

[@What ars the Supporting Questions and answers?

InaCLC ... ]
Who takes part? The students and teacher take part.
What do they learn? They learn new information, new skills, and how to help each
" other learn.
How do they help each They encourage, show how to do things, and compliment each
other learn? | other. ' '
What i the result? Feople learn more, are happy, feel as if they belong, become
connected, and feel good about themselves.

Question Exploration Routine Trainer’s Guide  January, 2002 . Overhead #39



Construct a Draft of the QEG

5. Identify Supporting Questions
& Answers (cont.)

B Use the "“Question-Answer-Question”
process; that is, after you have
developed the first Supporting Question
‘and have come up with the answer to
that question, see if you can construct a
second question that the answer to the
,ﬂrst may suggest etc.

@What are the Supportmg Questions and. answers?

What were geographical Land features: North had hills & rocky soil. South had rich soil. West
differsnces betwesn _"’" had large expanses of land.
sections 7 ;

! :
What differences did ""“":""' Producte & workers: North used low-paid workers to produce factory
these land features E goods. South used slaves to produce cotton & tobacco on planta-

cause? tions. West used familles on farms/ranches to produce crops & meat.

What resulted from gif- -:-!--Dfﬁ’ergnt ideas: Feople had different ideas about taxation of products

ferent products & & the rights of workers.
" workers? : ]
] .
How did different ideas | Taxes & slavery: Feople could not agree on taxation of products and
set the stage for war? 1 elavery.
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| Con&truct a D%aft of the QEG
6. Enter a Challenge Question
- About a Related Area

" Good Challenge Questions About a Related Area
- prompt student thinking about content:

In a new way or from a new angle.

~In the current course.

‘In & previous course.

In a related course.

From primary sources.

Good Challenge Questions About a Related Area
challenge students to manipulate information by:

Question Exploration Routine Trainer’s Guide

-Judging.

Comparing.
Predicting.
Formulating.

Defending.

- .M Prioritizing.

W Verifying.
B Tracing cause & effect.

Interpreting.
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7. Enter a Challenge
Questlon About the
‘ Real World

Good Challenge Questions‘About‘the Real World -
~ prompt student thinking about:

B Acurrent event.
‘MW A sequence of current events.

B The school, town, stat‘e, nation, or the
world.

,Good Challenge Questlons About the Real World |
prompt student use of thinking skills:

g Analysns.

W Synthesis. |

M Application.

B CEvaluation.

M Generalization.
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Decide When to Use the
- Routine

~ Ensure students have enough ‘
knowledge to participate in the routine
through:

B A previous course
B Personal experience
‘B A previous lesson

B A previous assignment
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Plan Integration

Include the Critical Question on a
- Course, Unit, or Lesson Organizer.

Introduce a foundational Concept with a
~ Concept Diagram.

Use patterne of hrgher order thrnkmg
(e.g., comparison)

Use the Clarifying Table to expand on a
Key Term

Construct Recall Enhancement Devices

to help students remember information
on the Question Exploration Guide.
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Plan for the Presentation

B Make notes of prompting questions to
be used. | |

Obtain supplies. |

B Consider presentation options::
 Use cooperative learning structures
e Use assignments

* Use student discuss_ion leaders
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Plan Assessment Devices

~ Content:
B Align with state and local standards

Measure student knowledge of
e Key Terms and definiti'dns .
« Answers to Supporting Questions '
+  Main Idea & Overall Idea '

“ Ability to apply the Main Idea and
Overall Idea
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" Plan Assessment Devices

- When creating
alternative assessment devices:

B Think about accommodations recom-
~mended in IEPs

@ Think about providing students with a
“choice in how they express mastery of
information

B Think about the needs of high-
“achieving, average-achieving, and low-

achieving students, plus students with
special needs.

Consider how all students can best
demonstrate what they have learned.
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Plan Assessment Devices

To ensure SuUccess:

B Plan pra'ctice in responding
B Conduct reviews before assessments
B Provide feedback after the assessments

B Allow revisions of answers for extra
- credit. | |
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Get Set!
- H 'Pr-epare to teach students about the

~ Question Exploration Guide.

B Introduce the Question Exploration
- Guide. -

B Describe how you will CUE the
- Question Exploration Guide.

B Describe and modelhbw you will DO
the routine. |

B Explain how you will REVIEW the infor-
mation in the Question Exploration
Guide. |
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Go!

Use the .rou_’ti“ne explicitly.
Evaluate your use of the routiné.
Build thinking skills. ‘
EmphaSize patterns.

Build ih continuity.

Emphasize “unpacking” difficult
questions. |

Streamline where possible.

Ex_ploré alternative sequences and
formats. o

- Build ties.

Beware of pitfall,s.'



Use the Routine Explicitly

Make sure your students:
H ‘Know that a Question Exploratlon
Guide is being use.

= Pay attention to the Question
Exploration Guide.

B Can explain how a Question
Exploration Guide facilitates learning.

"B Become actively involved in
~constructing the guide.

Actively use the Question Exploration
Guide for study.

- B Become aware of the steps for con-
structing the guide.
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‘Evaluate Your Use of the
- Routine

Make sure:

B The Question Exploration Guide is large
enough to see from the back of the room.

‘M All the words are legible.

B If symbols or abbreviations are used, there are

- linkages and labels so students can reconstruct
~ the meaning on their own.

| Students understand each part of the Ques’tion "
Exploration Guide. |

B You cue students to take notes on their guides.

B Students understand the process used to
- develop the guide.

"E  Students know how to demonstrate their under-
. standing of the Main Idea. “‘
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~ Build Thinking Skills

: Applicaﬁon
. B Analysis
B Synthesis
- Geheralization'

"B Evaluation
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Emphasize Patterns

Comparisons

Cause-and-effect relationships
Alternative explanations
Problems, solutions, and effects

Steps in a procedure

Other patterns:
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Example of a “Comparison” QEG

‘ @ What is the Critlcal Question?

How do the larval and adult stages of amphibians differ?

@What are the Kay Termns and explanations?

Amphibians? ! Vcrtebrates.that are usually ad'uatic as larvae & terrestrial s adults,
Larval stage of amphibians? Fishlike feeding stage that develops from an egg through metamorphosls.

Metamorphosis? Marked transformation In form & mode of ife during development.

@ What are the Supporing Questions and answers?

|

A What are the

characteristics of the A. Characteristice C. Differences B. Characteristics
_ of larval stage of adult stage
larval stage?
. t! ith i
B. What are the 1 mﬁsrsa he wits 1. Resplratory <4 : Brsftgc with
characteristics of the grie. . system. ungs/ein.
adult stage? . : 2. Single-loop 2, Vessels of cir-4 2. Double-loop
1 tion. i i
C. What are the categories | . clroulation culatery system. circulatior.
of differences? 3, 2-chambered % Heart [n clr- 41 3. 3-chambered
heart - | culatory eystem ¢ heart ‘

@Whaf is the Main idea Answer? The respiratory and clroulatory systems of the adult stage
of most amphibians are more complex than those of the larval stage.

@ How can we use the Main ldea?

What advantage does an amphiblan have as an adult that it does not have as a larva?

@ is thare an Qverall Idea? |s there a real-worid use?

* Find and discuss an environmental problem that inhibite the aevclopment of an ah‘sphibian
from the larval stage to the adult stage.

K
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Example of a “Cause & Effect” QEG

@W“a‘ is the Critical Question?  How does the destruction of the rain forest in South
America contribute to the greenhouse effect?

What are the Key Temns and explanations?

Rain forest 'i A thick evergreen forest in a hot, wet area.
Greenhouse t A glass house that traps the sun's heat 1o grow plante.
Greenhouse effect | An event In which carbon dioxide {CO?) in the atmosphere

l absorys & holds the Earth's heat instead of allowing it to leave.

}@ What are the Supporting Questions and answers?

What's happening to the il They are being burned, so farmers have more land to grow crops.
_rain forests? ' l ‘

What does the burning 1. The burning releases more CO, Into the atmosphere, and
cauge? 2.The €0, that the raln forests once removed now stays in the
atmosphere.

1, Increased CO, traps heat in the atmosphere creating a
greenhouse effect, and ‘

2. This greenhouse effect means that the entire earth is
becoming warmer,

What is the effect of the
increased CO.7 ‘

@What is the Maln ldea Answer?

When rain forests are burned, the resulting increase of CO, contributes to the gresnhouse
effect, - _ : . '

@ How can we use the Maln Idea?

How would cutting rather than burning rain foreste affect the atmosphere?

@ Is there an Qverall Idea? Is there a real-world use?
0.l: What happens in ore part of the world can affect us all.
* Describe an event that happened In one part of the world, and explain how It affected people
in other parts of the world. ‘ ’ -
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Example of an
“Alternative Explanation” QEG

| @W“?‘ 's the Criical Question? Why does Shakespeare use events that can be
explained either as chance or fate in Romeo and Juliet (R&J)?.

l@What are the Key Temms and explanations? ‘

Fate _ Events planned in advance by an outside power.
Chance Events happening by accident.
Events in R&J Lovers' meeting, lost messages, sulcldes.

‘ [@What are the Supporting Questions and answaers?

A) How can events in R&J

A) FATE as explanation B) CHANCE as
be explained as fate? for events explanation for events
Lovers’ meeting: R&J were Lovers’ meeting: R&J met
B} How can the same fated to meet and fall in OR | pecause a servant couldn't
events in R&J be explained love. read the guest list,
as chance?
Lost message: Romeo Lost message: Message
dldn't get the message wasn't delivered because
because the lovers' escape OR the plague happened to
pian wag doomed by fate. stop travel
Suicide: R&J were fated to | Or | Suicide: R&.J died because
- die young. 4 Juliet didn't wake earlier.

@What Is the Main_idea Answer?

Shakespeare wants to challenge the audience to think about a dilemma in which the same
event can be explalned In different ways.

@ How can we usg the Main ldea?

How can the death of Faris be explained both ae fate and as chance?

@ Is there an Ovarall dea? is there a real-world use?
0. Authors use events in literature 1o help us look at things in d]fferent ways, ‘

« Descrive a news event, and tell how it can be explained either as fate or chance.
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Example of a |
~ “Problem-Solution-Effect” QEG

@ What Is the Critical Questlon?

Why dld Southerners want to fight in the Civil War?

What are the Key Tarms and explanations?

What was The Cill War? ! The war between the North and South of the United States of

America from 1660 to 1664

|
i
|
|

@What are the Supporing Cuestions and answers?

Problem

How did the South ses Solution Effect
the problem? The South The South War foliowed
thought the decided to leave because the
- Northern states the United North didn't
What was thelr solution would try to States (secede) want the South
to the problem? make declslons and form their 1o leave the
for them (such own country. - 1 United States.
, as abolishing
What was the effest of slavery & put-

implementing thelr
solution? ‘

tlng taxes on
imported goode).

(@) wratis the Main Idea Answer?

Southerners saw Northern dominance as a probiem, thought leaving the U.S. was the
solutlon, but the effect was war.

@ How can we use the Main ldea?

Discuss what a Northerner's view of taxatlon and slavery might have eer.

@ Is thera an Overall dea? 1s there a real-world use?
D.: We can understand events by considering the problem-sclutions-effect pattern,

¢ Describe & current event that could be explained by looking at the probiem, solution, & effect.
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Example of Using “Steps in a
Procedure”

@What is the Critical Question?

What Is the algorithm and an associated acronym for multiplying binomials?

What are the Key Termns and explanations?
Algorithm : ! A set of stepe for performing a math operation.
 Binomlals f A mathematical sxpfesélbn composed of 2 terms joined by a plus
i sign (+) or a minus sign (-).
Acronym | A word formed from the firet letters of different words.
@What are the Supportng Quesﬁonis and answers? _Sampie Problem: (Zx«—y) (5x+25r)
What ls Step 17 | F= muitiply the First terms in each binomial
(2y) (xr2y) 2% Bx = Bx2
.Wha% is Step 27 0= multiply the Qutslde terme in each binomial
(2xy) (Bragy)  2xv 2y =Y
What is Step 37 I= multiply the Inslde terms in each binomial
(Zx—q:) (35 x+2y) =y ® Dx = -Dxy
What is Step 47 L= multiply the Last terms In each binomial
: C(2xy) (BxrZy) Y 2y = -2y*
What s Step 52 5= Set up and summarize the answer
' | 6><2y2 = G gy - 29
e

What is the Main Idea Answer?

The algorithm contalns 5 steps involving multiplylng the terms in a sequence and summarizing
the anewer, The word “FOILS” e an acronym that cah e used to remember the stepe.

@ How tan we use the Malin idea?
Solve this new problem using the FOILS algorithm: (Bx + 4y) (2x + 2y)

@ is there an Qverall Idea? Is there a real-world use?
Ol Acronyms can_be helpful In math.

» Explain how the “EOILS" acronym helps you as a iearner. Create your own memory device for
another math algorithm,
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Build in Continuity

‘B Refocus student attention onan

important question to assure yourself
 that students really understand it.

Expand students’ knowledge of the
Critical Question and Main ldea by
having them add to a QEG.

B Extend content learning by cuing stu-

~ dents to watch for information related to
Critical Questions as they learn about
other topics in the same area.

B Ascertain that students understand the
process involved in using the QEG and -

 have begun to generalize the process -
to other areas. |
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Emphasize “Unpacking”
Difficult Questions

Focus on each of the following:

B Important words or phrases explicit or |
implicit in-the question. |
(See OH 36)

= Generic questio-n'ingteohniques using
" the words “Who,” “What,” “Where,”
When,” and “W_hy.-”' (See OH 38)

ﬂ Conneo’uons between Supporting
Ques’nons and answers. (See OH 40)
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Streamline Where Possible

To help students streamline
their notetaking on the guides:"

B Eliminate articles such as "a"and "and.”

‘W Use abbrevnatlons such as govn * for
'govemment

B Use symbols such as arrows.

B Use question marks afteranounasa
 substitute for a complete question.
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-~ Ensure Student
- Understanding

‘B Specify the meaning of symbols often.

B Check student un_derstanding of
- abbreviations and symbols.

B Label symbols on supp‘orting handouts.

B Put word labels on connecting lines.
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Use Alternative Formats

B Semantic maps
‘W Sketches
M Symbolic representations

B Computation patterns
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Example of a Semantic Map

@ What is the Critical Question? :

How did geography play a role in causing the U.S, Civil War?

What ara the Key Terms and explanations? ]
Geography l The study of the earth, its features, and life forms.
Civil War

{ A war between people in different sections of the same country.
U. S, Civil War - i

The war between the different sectlons of the U.S. in the 1660s.

1@ What are the Supporting Questions and answers?

U.5. SECTIONS N 1860

What were the gections in
the U5, in the 186087

What were the geodraphical
differences between
sectlons?

What differences did these
land features cause?

low-pad workers
in factories to produce
factory goods

slaves on plan-
tatlons te preduce
otton & tovaceg

families on farms
& rarches to produce
grops & meat,

which paused iy caused which caused

What resulted from dif- '
ferent products & workers?

!
for ng taxes
5‘ \f

ing o

a

. . resuting in
How did different ideas seb
| the etage for war?

‘ @ What is the Main Idea Answer? -
Different geography In the different sections of the U.S. led to different products and types of

workers, resulting In different ideas and disagreement which led to war.

@ How can we use the Main idea?

Think of the U.5. today, and explain how different geography might be related to different
‘ideas. '

is there an Overall idea? Is there a real-world use?
O.: Different aeodraphy can lead to such different ideas that conflict ariees.

* Describe a conflict in your community or state that is based on geography. Describe the
aeography and different ldeas assoclated with it.
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Example of a Sketch

- 'yl - . . ,
@ Whatis the Critical Question? iy, i5 5 four-chambered heart two pumps in one?

@ What are the Key Terms and Exp! anations?

Chamber . An enclosed space.
Heart A muscie that pumps blood to the lungs through the body.
Pump A device for moving liguid from cne place To another.
@ What are the orting Questions and answers?
' - o : E. Sends oxygen-rich blood
A. What are the four . B. Recelves oxygen-
chambers? poor vlood from head to head & upper body

& upper body

C. Sends oxygen-poor

\ L blood to hur
-What is the function of... goa vo NG

D. Receives oxyaen-rich
blood from lung

A, Left ventricle

B. The right atrium?

C. The right ventricle?

D. The left atrium?

E. The left ventricle? 5. Recel . b" od )
. Receives oxygen-poor bloo ; o

' from trunk &xfogwer‘iody - E. Sends oxygen-rich lood to
: trunk & lower body

What is the Main ldea Answer?

@ The right side of the heart pumpe oxygen-poor blood to the
lngs, and the left side pumps oxygen-rich blood Through the body. (The right side is one pump;
the left is the second pump = 2 pumps.)

@ How can we yse the Main ldea?

Why do the walls of the left ventricie have to be thicker than the walls of the tht ventricle?

@ Is there an Overall idea? Is there a real-worid use?

» if 2 pergon smokes, which pump ie most affected and why?
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Example of a Symbolic Representation

@Wha: is the Critical Question? 41, i Huck's conflict deliver Twain's message in

Huckleberry Finn?

@What are the Key Terms and explanations?

What is conflict? Conflict Is a struagle between two people or within a

person

" Huck must decide whether to help Jim escape slavery

What 1s Huck's conflict?

What are the 8u§gorﬁng Questions and answers?

A} How ls Huck's
conflict introduced?

decide If he
wilt give Jim
to the slave

B) What is the high .
- hunters.

point where Huck
must make a

decislon? A. ‘ _ C.
Huck struggles with - Huck decides that
_ , beliefs about , " human freedom is
C) How does Huck slavery on the trip more Important
resolve the conflict? with Jim down the than his reputation.

Migslssipp! River.

‘ @ What Is the Main |dea Answer?

Huck resolves his conflict by dsczdzng 1o save Jim from slavery and delivers
Twam 5 message that a human being’s freedom is all important.

@ How can we usg the Main Idea?

How does HuckK's decision to tell the slave hunters that Jim is his father
contribute to Twain's message?

Is there an Overall idea? s there a real-world use?
0.l: The confllct holds our interest and delivers the author's megsage.
+ Choose a conflict in today's world that prompted someone to make a decislon, and describe
the message that was delivered. '
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Example of Computations

What Is the Critical Question? ' C
Why is knowing how to change a percentage to a decimal important when you

‘ at a 5tosal? "Fa nl BO% of orimai orice for his $1 coa.”

What are the Key Terns and sxplanations?
Examplee of percentages: . 75% 100%  50%
Examples of decimals: 75 100 50

Percentage

Decimal

@What are the Supporting Questions and answers?
|

How can you write 50% — .80
as a decimal?

Why is the decimai‘usa{‘ui-m& [t allows us to multiply to get the price.
in the calculation? ' ‘

How is the caloulation - $100.00
eet up? - %80

00000
80000 _
$80.0000

What is the answer?  —» The sale price is $80,

@ What s the Maln |dea Answer?

Knowing how to change a percentage to a decimal allows us to accurately
calculate the sale price..

@ How can we use the Main idea?

What other steps would be necessary If the sign sald, “20% off the original price?”

(©) 1s there an Overall Idea? Is there a real-world use?
* You are heiping someone prepare a tax return. The directions tell you to caloulate 6% of
$12,500. How would you compute that problem? Explain your work so that the person can do it -
himself next year.
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 Build Ties

B To other Content Enhancement
Routines

H To standards & assessments

I To writing assessments

"B To cooperative learning
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Tie to Other Content
Enhancement Routines

B Indicate how information on the QEG is connected to
the information from a Course, Unit, or Lesson
Organizer (e.g., Lesson Question #3 is tied to Unit
Question #2 and Course Question #1).

Titie/standard: How do_you write a great paragraph? '
Student name: Sherie Martin Date: Sept. 10, 2005

Course Question # (1) Unit Question # (2} Lesson Question #..—3
- RS #1.44

B Introduce how questions are tied to state standards
and benchmarks (e.g., Reading Standard #1.4.1).

B Use elements from the organizers in Section 3 of the
QEG. ~

B Develop oné expanded QEG for each question on
the Course Organizer or Unit Organizer.

B Use vocabulary words and symbols from past organ-
izers on a QEG.
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Use the QEG to Guide Writing

@Wha‘ is the Critical Question? 1y Jid Huek's conflict deliver Twain's message in
Huckleberry Finn?

@What are the Key Terms and explanations?

i
What is conflict? \ Conflict ie & struggle between two people or within a
| ’ | person.

What is Huck's conflict?] Huck must decide whether to help Jim escape slavery.

What are the Supporting Questions and answers?

A) How is Huck's
conflict introduced?

decide if he
will give Jim
to the slave

B) What is the high '
hunters.

point where Huck -
must make a

decision? A : G
Huck struggles with Huck decldes that
~ beliefs about human freedom is
C} How does Huck i slavery on the trip - more important
resolve the conflict? | with Jim down the - than his reputation.

Misai%%ppi Eiver.

@What Is the Main idea Answer?
Huck resolves his conflict by deciding to save Jim from slavery and delivers
. Twain's message that a human being's freedom is all important.

@ How can we use the Main Idea?

How does Huck's decision to tell the slave hunters that Jim is his father
contribute to Twain's message?

@ Is there an Overal Idea? Is there a reat-world use?
0.1: The confilct holds our Interest and delivers the author's messaae.
v Choose a conflict in today's world that prompted someone Lo make a decision, and describe
the message that was delivered. |
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Use the QEG to Guide Writing

"How dld Huck's conflict deliver Twain's message in Huckleberry Finn?"

Huck's conflict in Mark Twain's Huckleberry Finn helps deliver Twain's message

1o his readers. A conflict is a struggle between two people or within a person. In

this story, Huck has a conflict within himeelf. He must decide whether or not to
help Jim escape from slavery.

At the beginning.of the story, Twain introduces the reader to Huck. Heis a
boy who struggles with his beliefe about slavery while on a raft trip down the
Missiesippi River with the slave, Jim. Huck has an important decision to make.
He must decide whether to help Jim escape or turn him over to the slave
hunters. Huck strugales with this decislon. He resolves the conflict when he
finally decides that Jim should be free and decides to help him escape.

Therefore, the author's message is delivered when we see how Huck resolves
his conflict about Jim. Twain's message is that each human being should be
valued and that each person's freedom is all-important. By protecting Jim,
Huick delivers this message to the r_eaden

The way Huck chooses to protect Jim makes Twait's message very powerful,
To save Jim, he tells the slave hunters that the man with him on the raft is his
father. He tells them that his father is sick inside a tent on the raft with 2
disegse they could catch, This makes Twain's message powerful because Huck
is claiming Jim, a black man and a slave, as a member of his family. This shows
how much Huck values Jim, itke a son would value his father.

We see conflicts in today's world in many places. Movies and télevision shows
often show a main character facing a decision. For example, a recent television
program showed how a teenager made a decision 1o go on a trip with his family

‘rather than hang out with his friends. It delivered the message that family ie
important, even to a teenager. Therefore, conflict can be used to deliver a’
message in an interesting way. | |
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Students Win!

B Check that students are learning what -
they’re supposed to be learning.

~ H Check that students are personallly

satisfied Wlth what and how they are
~ learning.

B Check that students’ grades reﬂeot how
“much they have learned.
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You Win! ‘

B Select the Question Exploration Guidé_

as a personal growth target.

B Choose a way to learn..‘_

| B Choose a support system.
| Plan for conﬂdence building.
H Debug.

Maximize the challenge.

 H Take ownership of the routine
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Activity:
Sorting Critical Questions

Sort the following Critical Questions by level
(Course. Unit, or Lesson)

1. How are the House and Senate alike and
aiﬁerent’?

2. How have birds adapted for fhght'?

3. How are rising action and falling action
related to climax?

4. Howdo ydu change percentages to deci-
mals?

5. How are direct and indirect democracies
different?

6. How can counseiing help solve problems?
7. What makes a good short story?

8. How has the American Dream affected US
culture?

9. How are organisms organized into groups?

10. How do you research _ahd write a term
paper or lab report?
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Training Activity

GOAL: To understand the links between content standards, course, unit, and lesson planning, and
course, unit, and lesson questions. ‘

BACKGROUND: This activity can be broken into a variety of smaller activities. Samples of back-
ground material on the Dred Scott decision and examples of completed Questions Exploration Guides
related to the Dred Scott decision are provided as references.* Varying interpretations of the content and
answers to the questions are expected. Use history teachers in your audience to refine the answers to the
guestions based on varying perspectives and interpretations.

PREPARATION: Prior to the workshop, select history text that contains information about the Dred
Scott decision and make copies for participants. This information will be included in the history text in
the section describing events leading to the start of the U.S. Civil War. Study the pages on this topic, and
be prepared to interactively develop Question Exploration Guides on this topic with participants. Be sure
to read pages that describe events leading up to the Dred Scott decision and the rampifications that fol-

lowed. Prior to the workshop, study the three Question Exploration Guides that have been filled out for
you on the Dred Scott decision.

PROCEDURES:

1.  Once you have introduced and modeled the Question Exploration Guide, pass out three blank
guides. Ask participants to analyze the pages of the history textbook and select three critical ques-
tions that might be associated with the Dred Scott decision. The first question should be a question
that might be a major outcome for a lesson. The second question should be a question that that
would be a major outcome for a unit and is supported by the lesson question. The third question
should be a question that would be a major outcome of a course, is supported by the unit and les-
son questions, and is tied to a content standard. Divide the participants into small groups and have
them meet and share what they think would be a good question at each of the three levels—
course, unit, and lesson. Then call on one person from each group to share their three questions.
Make a consolidated list of the questions. Use this opportunity to point out the differences among
the types of lessons at the three levels and model how to refine questions to fit each level.

2. Using the three completed Question Exploration Guides on the Dred Scott decision included in
this guide as a packet, synthesize the participants’ suggested questions into three questions that
approximate samples provided for the course, unit, and lesson questions. Alternatively, be pre-
pared to adapt the questions as directed by the group. However, be sure that you have the facts
from the text clearly in mind to work with adaptations and additions to the sample guides.

3. Divide the participants into small groups again. Ask the groups to brainstorm ideas about the con-
tent of the guides that they might use to help their students understand one or more of the three
Critical Questions at the course, unit, and lesson levels. Assign the content of the guides for each
group according to size or expertise of the group. For example, all might work on a guide at the
lesson level initially and then break into smaller groups to work on guides at the unit or course
level. Ask each small group to share its best idea(s) with the whole group.

4. At some point, allow time to have participants think deeply about the match between the Critical
Question and the Main Idea, refining both if necessary, about the process or processes suggested
for “unpacking” the Critical Question into small questions, and.about how they would develop
questions that would prompt deep understanding of the Main Idea as well as applications to the
real world. Ask each small group to share its best idea(s) with the whole group.

*Note: a content-free sample Question Exploration Guide is also included.
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Question Exploration Guide

. Title/standard:
Student name:

Date:
Course Quastion #: Unlt Quastkan # . Lesson Quastion #: g

@What is the Critical Question? How did the Dred Scott Declslon affect slavery in

the North and the South?

What are the Key Tamms and explanations?

avery ! Humans treated as the property of others.
North's view of slavery | Against it.
South's view of slavery For it.
Dred Scott Case Case challenged right to own a slave when slave-
owner moved to northern, nonslave state.

@Wha! are the Supporting Questichs and answers?

What is the Dred | The Supreme Court decided that slaves were

Scott Decision? _ property of owners, not U.S. citizens, regardiess
of where they lived.

What was the effect | It allowed slaves in Northern tefritories,_angéred
on the North? Northerners, and increased sectionalism.

What was the effect | It confirmed Southerners’ posi’cion' Southerners
on the South? resented Northerners’ opposltion to Supreme
Court demenon

@ What is the Main Idea Answer?
case denied the right of slaves to be U.5. citizens.

The Supreme Court’s decision on the Dred Scott

| () How can we use the Main des?  Court cases are used to settle civil disputes but
may go against value of human rights.

(®) ts there an Overal Idea? Is there a reatworid use?  Give an example in which human rights
and civil rights are in conflict today. '
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Question Exploration Guide
Title/standard:
Student name: . Date:

Unit Question # __ ¥/ . Lesson Question #:

Course Question #:

What s the Critical Question? How did the decision in the Dred Scott Case affect
the political compromises made to prevent sectional conflict?

What are the Key Temmns and explanations?

ed Scott Case ' ilCase challenging slave owner’s right to own a slave when

| owner moved to northern, nonslave state.

| An agreement made by both sides giving up something and
| getting something.

A disagreement that leads to civil war

‘Compromlse

Conflict

@What are the Suppoding Questions and answers?

What was Dred Scott A person who had been purchased ag a slave was not a U.S.
decision? | citizen and could still be considered property regardless of
where he lived (even in a free state). -

What previous compro- |

mises did the Dréd Scott | The Missourt Compromise and the Compromise of 1650,
decision affect? :

What did these compro- | Expansion of slavery and the admission of states into the
mises focus on? union as free or slave state. '
What did these compro- | Controlled admission %o the union as a free or slave state
mises accomplish? " | based on voting of people of the state (called popular sover-

eignty) or by geographical boundaries.

What Happéned then? i It increased tension and sectionalism.

@ What is the

Main ldea Answer>-Since it confirmed the position that a slave was the
property of his owner no matter where he lived, the Dred Scott decision erased
the effects of compromise and increased tension and sectionalism,

(B) How can we use the Maln Idea? How was compromise used to prevent conflict through-
out the history of the U.5. (e.g., think about the framers of Constitution in cre-
ating the Senate and Housge of Representatives)?

@ is there an Overall ldea? s there a real-world use?

How is compromise used every day to prevent conflict? How can other facts
undermine compromise?
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Course Question revisited after unit on “Cause of the Civil War.”

Question Exploration Guide

Title/standard: __
Student name:

Course Question #: z Unit Question #:

Data:

Lesson Question #:
@Whatistha Criticat Question? How has the search for human and civil rights
been a major theme of U.5. history?

\What are the Key Tarmis and explanations?

human rights i What is due every person as a citizen of the earth.

civil rights ‘What is due every person under law.

theme Runs through from beginning to end.

@Wha{ are the Supporting Questions and answers?

What human rights Freedom; people are not property.
were involved? )

How is this part of Pec;ple vt.olgate!d hun;ar;hn.ghia ?hcauzesof et?qonomxc
our history? | and social values (both in North and South).
|What civil rights were | Because slaves were property, they were not equal

involved? under law. When they were recognized as not being
property, it opened the door to being covered by
laws and civil righte.

How is this part of Disagreement-over both issues led to war, which

our history? allowed progress in gaining more human and civil
rights.

Main Idea Answerz= DUring the civil war, our nation struggled over what
were the human rights of people being treated as slaves. Protecting
human rights opened the door for civil rights.

' @What is the

@ How can we usa the Main dea? The Declaration of Independence states that all

people are equal-—a major idea of human and civil rights. How does the
Declaration of Independence address human and civil rights?

@ Is there an Overall Idea? s thera a real-worid use? (.10 Human rights must be guaranteed
before you have civil rights, How do examples from different periods of our
history iliustrate the relationship between human rights and civil rights?
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Example of a Content-Free 7uestion Exploration Guide

Question Exploration Guide

Title/standard:
Student name: Date:

Course Queastion #: Unit Questlon #: . Legson Question #: ‘/

@Whatisthegmmmﬂuesm? How can you get your 5\gmﬁcant other to

unhderstand you?

VWhat are the Key Tenms and explanations?

significant other Spouse, mate, life partner, person you are commit-
' ted to for a period of time.

understand To know at a deeper level.

@What are the Supporting Queétibns and answears?

&

What is this ques- I ‘What do | have to do to make my 9lgmﬂcant other
tion about? understand me?

How do | figure out List times that my significant other did not

what | have to do? understand me, and then list steps on what |

could do next time to promote understanding.
What kind of sfeps? Steps should be behaviors & thoughts (self talk).

How do | use this? [ heed to think of ways to remember to use sleps '
& identify when | feel misunderstood..

(&) whatis the Main Idea Answer? Although there is no simple anewer, understanding

is really about me and what | have to identify, remember, and do.

(5) How can we use the Main Ides? Many of my relationships beyond my significant
other depend on how [ promote understanding.

@ Is there an Overall Idea? 1s there a real-world use?

| am the key to how others understand me.
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