


SIM™ GLOSSARY
Adolescent Literacy
is the ability to read, write, understand and interpret (i.e., thinking skills), and discuss (i.e., listening and speaking skills) multiple texts across multiple contexts (International Reading Association, 2012).

Adult Learning Theory 
suggests that adults learn best when learning is personally relevant and their background knowledge is acknowledged. Their learning must involve active practice, focused on problem solving and carried out in an inviting and collaborative manner (Knowles, et al, 2005).

Background Knowledge 
is what a person already knows about a topic. According to Robert Marzano, "What students already know about the content is one of the strongest indicators of how well they will learn new information relative to the content" (2004, p. 1).
 
CLC™ (Content Literacy Continuum) 
[bookmark: _gjdgxs]is a framework for improving adolescent literacy in secondary schools. It enables teachers and administrators to evaluate literacy instruction/services offered within a school and to formulate a plan for improving the quality of those services. It consists of 5 levels of instruction incorporating SIM Learning Strategies and Content Enhancement Routines, as well as other evidenced based practices (Lenz, 2005).

Cognition
is the process of knowing by thinking, comprehending, analyzing, or evaluating. For example, students use cognition to gain meaning from spoken or written material by reasoning, making inferences, seeing relationships, etc. (Bloom, Mesia, & Krathwohl, 1964). 

Cognitive Strategy Instruction 
“is an explicit instructional approach that teaches students specific and general cognitive strategies to improve learning and performance by facilitating information processing” (Krawee & Montague, 2012, p. 1).  

Content Literacy
is the listening, speaking, reading, and writing skills necessary to learn in each content area (Ehren, 2005). 

Co-Teaching
is a service delivery option where two or more educators co-plan, co-instruct, and co-assess a group of students with diverse needs in the same general education classroom (Murawski & Deiker, 2003).

Cue-Do-Review 
is an instructional sequence that is used by the teacher to introduce any Content Enhancement Routine while implementing the Linking Steps, and checking for understanding of the information presented (KUCRL).http://sim.kucrl.org/simville/resources/integrating-the-new-three-rs-into-your-cers-reading-writing-and-reasoning



Descriptive Feedback 
is specific information that helps the learner understand what he or she needs to do in order to improve. Dylan Williams states this as feedback task involving (focused on the performance of the task). Ongoing descriptive feedback should be clear, specific, meaningful and timely to support improved learning and achievement. It is assessment for and during learning. (HPEDSB Assessment for Learning Leadership Series –Session 3).
http://www.hpedsb.on.ca/ec/services/cst/documents/DescriptiveFeedback.pdf

Disciplinary Literacy
is the reading, writing, thinking, speaking, and listening skills needed to meet the unique demands of particular disciplines (Shanahan & Shanahan, 2008).

Distributive Leadership 
involves distributing responsibility on all administrative levels, working through teams, and engendering collective responsibility. In the distributed leadership model, the principal shares authority and power; teachers take leading roles, assume responsibility, and act independently as individuals or groups (Ritchie & Woods, 2007).

Direct Instruction 
refers to the instructional approaches that are structured, sequenced, and led by teachers, and/or the presentation of academic content to students by teachers, such as in a lecture or demonstration. In other words, teachers are “directing” the instructional process or instruction is being “directed” at students (http://edglossary.org/direct-instruction/). 

Effect Size 
“is a useful method for comparing results on different measures (such as standardized, teacher-made tests, student work), or over time, or between groups, on a scale that allows multiple comparisons independent of the original test scoring (for example, marked out of 10, or 100), across content, and over time” (Hattie, 2012, pg. 3). John Hattie articulates effect sizes are the best way of answering the question, “What has the greatest influence on student learning?” (Hattie, 2012).

Evaluative Feedback
Is a summary of how well someone preformed on a particular task. Dylan Williams states this is ego involving (based on students position in the class) This is common in schools and its impact on learning achievement has been found to be low when focused on praise, rewards and punishment. (Hattie & Timperley, 2007)

Evidence-Based Practices 
are those “effective educational strategies supported by evidence and research” (Slavin, R.E 2002).
If an intervention or assessment is "evidence-based," it has been shown to produce meaningful and reproducible results in carefully controlled research studies. These results are available in each KUCRL strategy manual and routine guidebook. 

Explicit Instruction 
is a systematic instructional approach that includes a set of delivery and design procedures derived from effective school research (Ideas that Work, U.S. Department of Education).

is an unambiguous and direct approach to teaching that incorporates instruction design and delivery (Archer & Hughes, 2011).
Fidelity 
is “the delivery of content and instructional strategies in the way in which they were designed and intended to be delivered: accurately and consistently” (National Center on Response to Intervention, n.d., online). 

Formative Assessment
is the process of frequent, interactive assessments of students’ progress and understanding to identify learning needs and adjust teaching appropriately (Looney, 2005, cited in William, 2010).

Graphic Organizers 
are visual thinking tools that make pictures of your thoughts.  The pictures demonstrate relationships between facts, concepts, or ideas, and guide your thinking as you design the map or diagram (Learning Disabilities Association of America). https://ldaamerica.org/graphic-organizers/

Higher Order of Thinking & Reasoning (HOTR)
requires higher levels of cognitive processing than recalling facts. Examples include connecting concepts, making inferences, and manipulating facts. HOT is a concept of education reform based on learning taxonomies (Thomas & Thorne, 2017). There is a cluster of Content Enhancement Routines that support HOTR.

Intervention 
is “an educational program, product, practice, or policy aimed at improving student outcomes” (IES What Works Clearinghouse, 2017, p. 10). 

Instructional Coaching 
is a research-based, job-embedded approach to instructional intervention. A three step coaching cycle begins with the coach and teacher IDENTIFYing a goal, then LEARNing the new strategy, and finally monitoring the strategy to IMPROVE the instruction (Knight, 2009).

Job-Embedded Professional Development
refers to teacher learning that is grounded in day-to-day teaching practice and is designed to enhance teachers’ content-specific instructional practices with the intent of improving student learning (Darling-Hammond & McLaughlin, 1995; Hirsch, 2005).

KUCRL 
University of Kansas Center for Research on Learning 

Learning Structures
are easy-to-use and effective ways of organizing social interaction to create a learning community during professional development sessions (Knight, 2002).

Linking Steps 
are the procedures a teacher uses to present the content of a Content Enhancement Routine in an interactive way (KUCRL).

Metacognition
is a person's reflection on his or her own thinking processes. By using metacognitive skills, readers are able to make judgments about whether or not they understand what they read (Flavell, 1979). 

Multiple Tiered Systems of Supports (MTSS, similar to Response to Intervention or RTI) 
aligns evidence-based practices in academics, behavior and social-emotional wellness into a single decision-making framework to establish the supports needed for schools to be effective learning environments for all students.

Partnership Principles
represent a philosophy or mindset for how humans interact; the seven partnership principles are equality, choice, voice, reflection, dialogue, praxis, and reciprocity (Knight, 2002).

Professional Development 
[bookmark: _z4obis3z5mdu]is an integral part of schools and divisions for providing educators (including teachers, principals, other school leaders, specialized instructional support personnel, paraprofessionals) with the knowledge and skills necessary to enable students to succeed in a well-rounded education and to meet the challenging State academic standards; which are sustained, intensive, collaborative, job-embedded, data-driven, and classroom-focused. https://learningforward.org/who-we-are/professional-learning-definition

Proficient Readers 
are individuals who effectively and independently use skills and strategies to construct meaning from print. They know when they are and aren’t comprehending, they identify their purpose in reading and know when and why text is unclear to them (Keene,1997).

Reading Comprehension
is a dynamic process in which information from the text and knowledge possessed by the reader interact to enable the reader to construct meaning before, during, and after reading. http://www.k12reader.com/what-is-reading-comprehension/

Remediation 
is “instruction intended to remedy a situation; to teach a student something that he or she should have previously learned or be able to demonstrate; assumes appropriate strategies matched to student learning have been used previously” (RTI Action Network, 2017).

Research Based
is set by the What Works Clearinghouse (WWC). The WWC sets standards for reviewing scientifically based research designed to determine what works for which students under what circumstances and determining how it can be replicated. To meet evidence standards, studies must be “well-conducted randomized controlled trials (RCTs) that do not have problems with randomization or attrition, or regression discontinuity designs that do not have problems with attrition.” (Tucker-Smith, 2011)
Routines 
refer to specific behaviors, procedures, or activities that are taught in order to provide smooth uninterrupted class operation (California Teachers Association, 1999). http://www.nea.org/tools/15377.htm

Scaffolding 
provides “support, knowledge, strategies, modelling, questioning, instructing, restructuring, and other forms of feedback, with the intention that the student comes to ‘own’ the knowledge, understanding, and concepts” (Hattie, 2012, p. 144). 





SIM™ (Strategic Instruction Model™) 
developed by researchers at the University of Kansas Center for Research on Learning, includes teacher and student-focused interventions that enhance student learning. It promotes effective teaching and learning of the skills and strategies needed to ensure content literacy for the entire student community. Based on research from a variety of fields and theoretical perspectives, it is designed to serve as a guide for secondary program development. SIM® strives to help teachers make decisions about what is of greatest importance; what they can teach students to help them to learn; and how to teach them well (KUCRL, 2007).  

SMARTER Planning Instructional Cycle
is a process designed to guide teachers through instructional decision making using formal and informal student data and curriculum analysis as an ongoing, cyclical routine (Lenz, 2016).

Specially Designed Instruction 
means adapting, as appropriate to the needs of an eligible child, the content, methodology, or delivery of instruction: (34 CFR 300.39(b)(3))
1. To address the unique needs of the child that result from the child's disability; and
2. To ensure access of the child to the general curriculum, so that the child can meet the educational standards that apply to all children within the jurisdiction of the local educational agency” (VDOE, 2017).

Strategy 
is a routine or plan of action “that can be used to accomplish a goal or work through difficulty” (Denton, 2017).

Summative Assessment
is used to evaluate student learning, skill acquisition, and academic achievement at the conclusion of a defined instructional period—typically at the end of a project, unit, course, semester, program, or school year (Abbott, 2013).
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