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Different Iterations

Different lterations

The most common structure is the 3-
tiered version that may be called by
different names and may involve different
activities within tiers.
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Another Perspective
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Tertiary Intervention

Specialized Treatments (Tier 3) i
~Intensive treatments designed to

address limited progress in areas of !
targeted intervention 2
Treatments delivered in small ¥
groups or individually %

Progress monitoring continues

May be within general education or
in special education (In some tiered
models, special education would be
considered a 4 tier,)

Fine lines \
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* Where does differentiated insiruction end §
and small group intervention begin?
How does fhe struciure of secondory
schools affect this conteptualization? \

* What is the difference between \
suppiementary instrudion and ¢
supplanfing? How does the structure of i
secondary schools affect this
toncoptualizefion?

* When do intensive inferventions become
#specially designed instruction”? y

Movement Across Tiers

L
* The issue is RESPONSIVENESS. | &
» Movement depends on progress "
frajectories and benchmarks. \
* The idea is that students get the supports 1
they need when they need them. \

* Time and place definitions of tiers «an be
obstades to fuvidity.




Balance of Tiers

Over Reliance on Support Education

Present

1 2 3
Future (’_/‘
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Don Deshler

Over Reliunte on General Education
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Goul: Balanced Strength

1 2 3
Don Deshler
Changing Roles of 3
Professionals
All

| —— o =3
° Shared respons




Classroom Teachers

ng different

1"
b

Special Education
Teachers

* Having high expecdafions
fe ards

¢« Redeflning roles with students who are

®

Collaboruting uchers and other
<

instructional support personnsl

+ Integrating their work

areas
» Assuming a coaching role

®

Collaborating with teachers an
instru | support person




School Psychologists

* Abandoning “referral” orientation

s Taking an active role in assessment for
instruction (CBM)

¢ Coliaborating with teuchers and
instructional suppori personnel

other

Speech-Language
Pathologists (SLPs)

Assuming roles with literacy {move
beyond belng the “speech teacher”)

@

°

Orienting theropeutic infervention fo the
curriculom

*

Colluborating with teachers and other
instructional support personnel

-
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“Add to their already full plate? %
NOT "

\

Hot'me. This foo shall pass!

Litmus Test for Roles
“Y.Tasks/activities in which

—professionals are involved make
——usge of their unique contributions.

v
wheo have IEPs.

-2-FAPE is being provided to students

3.Their job Is double (l.e. the
—workload is reasonable).
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Unique Contributions of
SLPs

A Secondary Example

| Pitfalls and Possibilities with
Tiers

-
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Pitfall

= instruction support

— personnel (e.g.
speech-language

— pathelegists und
sthool psythologisis)

radar screen
regarding RYI tiers.

Possibility

.

instruction support = |
personnel are coniral §
playors in RTI tiors.

Pitfall

* Professionals are

— given tasks within

~ R models that do
not make use of their

knowledge and skill

el
£,

Possibility

+ Professionals

make unique i

coniributions

B =
based on their
expertise.

Pitfall

‘e No students are

- referred for

= ¢onsideration for

- placement in SPED
bacause thelr needs
are mef within fiers
rot invelving spedal
edusation.

Possibility

« Careful
consideration is
given to
"gpedialized
instruction” needed
by students whe
have disabilities.
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Pitfall Possibility

~+ Studenis suspedted of - Appropriate services \

having disabilities are provided fo

- are muds to go students when they

= through preliminary noed them. \,“
tiers when they need \

spadial edutation
— services.

N

: RTI Tiers and CLC \\ :

—Primary Instruction (Tier 1)
- CiC Level 1 - Enhanced Content Instruciion @ §
- CLC Level 2 - Embedded Strategy Instruction

~—$econdary Interventions (Tier i) v
~ = CLC Level 3 - Intensive Strategy Insiruction y
(short term)
- CLC Lavel 4 - Basic Skill Instruction
{shori term}) j

N
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RT Tiers and CLC

Primary Instruction (Tier i)
- CLC Level 1 - Enhanced Cont
- CLC Lovel 2 - Embedded Sivat

interventions

vol 3 -

Reles/Activities within a 3-

SO Tiered Model
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Resources
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